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Abstract 
This research focuses on probing the motivations behind English language learning 
among students at SMAN 1 Banda Aceh. Using quantitative methods, the study was 
conducted among 55 twelfth-grade students at SMAN 1 Banda Aceh, with a questionnaire 
measuring motivations. The investigation categorizes motivations into intrinsic, extrinsic, 
and integrative types, contributing to a comprehensive understanding of English language 
learning motivations. Integrative motivation emerged as a dominant force, driven by a 
desire to communicate globally. Intrinsic motivation reflected enthusiasm for language 
learning, while extrinsic motivations, including parental and teacher encouragement, also 
played a role. Integrative, intrinsic, and extrinsic motivations all contribute to their 
language learning journey. Acknowledging and understanding these motivations can 
guide educators and policymakers in designing effective language education strategies. 
While the study's scope is limited, future research could expand to encompass broader 
contexts and educational levels, providing deeper insights into motivation's role in 
language acquisition. 
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INTRODUCTION 

In today's globalized world, the English language has garnered remarkable 
significance as a vital international medium of communication. It has become essential 
for students across the globe to master English, including those in Indonesia, where it is 
incorporated into the national education curriculum. The complexity of English, distinct 
from Bahasa Indonesia and other native languages, presents challenges for Indonesian 
students in their pursuit of language proficiency. This article delves into the intricate 
landscape of English language learning in Indonesia, focusing on the motivations that 
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drive students to engage with this foreign language. As English has risen to prominence 
as one of the five official languages of the United Nations, its acquisition has become 
imperative for effective participation in international affairs. This transformation has 
made the language not only a practical skill but also a symbol of academic and career 
advancement. 

Despite the inherent challenges, a noteworthy proportion of Indonesian students 
display an enduring interest in learning English, driven by a variety of motivations. The 
national curriculum mandates English education starting from junior high school and 
continuing through university, with varying degrees of enthusiasm among students. 
Motivation, an influential force propelling individuals toward their goals, plays a pivotal 
role in this educational endeavour. As stated by Thorkildsen (2002), motivation acts as the 
inner impetus that initiates, guides, and sustains consistent activity, channelling energy 
and direction into the learning process. The diverse dimensions of motivation in language 
learning have been extensively explored by scholars. Motivation can be broadly classified 
into intrinsic and extrinsic forms. Intrinsic motivation originates within individuals, arising 
from their innate curiosity and interest, while extrinsic motivation is driven by external 
factors such as academic goals or societal pressures (Harmer, 2015). Achmad and Yusuf 
(2016), however, expand this classification to include integrative motivation—a desire to 
integrate with a language's culture and community. 

Several studies have illuminated the factors influencing motivation among English 
learners. For instance, Achmad and Yusuf (2016) investigated the motivational factors 
among university students in Aceh, discovering integrative motivation as a primary driver. 
Similarly, Kusumawati (2014) studied students' motivation at an Islamic State High School 
in Java, revealing the dominance of intrinsic motivation in learning English. Rahman et al. 
(2017) explored the motivational dynamics in a Malaysian senior high school, highlighting 
the substantial influence of teachers on students' motivation. In the context of English 
learning in Banda Aceh, Indonesia, the establishment of prestigious modelling schools has 
contributed to the heightened motivation among high school students. These schools, 
known for their educational excellence, allocate extended hours to English instruction, 
attracting motivated learners. The case of SMAN 1 Banda Aceh, a renowned institution 
with a legacy of academic achievement, exemplifies the influence of modelling schools in 
shaping students' linguistic aspirations. 

In light of the aforementioned observations, this research aims to probe the 
motivation underlying English language learning among students of SMAN 1 Banda Aceh. 
By conducting in-depth interviews and analyses, this study seeks to uncover the 
multifaceted motivations that drive these learners to engage with the language. The 
findings hold potential significance for educators, researchers, and policymakers, aiding 
in the formulation of effective language learning strategies and curriculum development. 
Against this backdrop, the central inquiry of this study emerges: "What motivates 
students at SMAN 1 Banda Aceh to learn English?" The study aims to unravel the 
underlying motivations shaping the demand for the English language curriculum at SMA 
Negeri I Banda Aceh, also known as SMA Negeri Jeumpa Puteh. This study primarily 
focuses on comprehending students' motivations for learning English at SMA Negeri I 
Banda Aceh. The investigation specifically centres around the types of motivations 
categorized by Achmad and Yusuf (2016)—intrinsic, extrinsic/instrumental, and 
integrative motivations—thus contributing to a comprehensive understanding of the 
motivational dynamics that drive English language learning in this context. 
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LITERATURE REVIEW  
Motivation serves as a driving force that propels individuals to engage in various 

activities, often prompted by internal or external stimuli. The intricate nature of 
motivation has led to diverse interpretations, highlighting its multi-faceted role in human 
behaviour. Svobodova (2015) underscores the multitude of notions associated with 
motivation, ranging from longing and push to volition and purpose. It can be summarized 
as the amalgamation of inner desire and conscious decisions, as suggested by Williams 
and Burden (1997). Veronica (2008) emphasizes that success hinges on individuals' efforts 
to achieve their goals, marking motivation as a psychological factor. Learners' motivation 
is a key variable that frequently concerns and challenges practitioners in language 
classrooms (Cheng & Dörnyei, 2007; Scheidecker & Freeman, 2015).  

The same conceptual idea is also conveyed in different words by Gardner (1993) who 
seems to explain the term with the precision of mathematical demonstration: motivation 
is a combination of effort plus desire to achieve a goal plus favourable attitudes towards 
the goal to be accomplished. Once a desire comes, there will be an effort to achieve the 
goals that have been combined with the will to achieve. Brown (2015) affirms that proper 
motivation is pivotal for successful language mastery. Karaoglu (2008) reinforces this, 
stating that motivation plays a pivotal role in language learning. The interplay between 
motivation and language acquisition underscores the critical need for educators to grasp 
its nuances for effective instruction. 

Khoiriah's study (1998) of English learners in Sabang Island reveals external social 
pressures can fuel motivation, with dreams of becoming tourist guides or befriending 
individuals from diverse cultures serving as driving factors. Lemetyinen (2012) further 
affirms motivation's role in academic success, especially pertinent to language learning 
goals. Language acquisition sets humans apart as uniquely capable of infinite expression 
through a limited set of symbols. 

Motivation energizes, sustains, and guides activities towards goals, as stated by 
Eggen and Kauchak (2015). In language learning, Ortega (2013) highlights its connection 
to the desire for initiation and effort to sustain learning. Long, Ming, and Chen (2013) 
accentuate how motivation, effort, and positive attitudes coalesce to drive language 
learning success. Kissau (2006) links motivation to the desire for language learning, while 
Deckers (2013) delineates motivation sources into internal and external categories. 
Internal motivation emanates from biological and psychological needs, prompting action. 
External motivation derives from incentives and goals present in the environment, 
leading to action due to rewards or penalties. 

Achmad and Yusuf (2016) propose three motivation types: intrinsic, 
extrinsic/instrumental, and integrative. Intrinsic motivation stems from internal desire 
and creativity, whereas extrinsic motivation emerges from external pressures and 
rewards. Integrative motivation is driven by the desire to integrate into a language's 
culture and community. Teachers assume pivotal roles in guiding, conducting, and 
motivating students throughout the learning process. 

Achmad and Yusuf (2016) reveal integrative motivation as a prominent factor driving 
English learning. Al-Tamimi (2009) identifies teachers as influential motivators, alongside 
the language's international prominence. Rahman et al. (2017) highlights teachers' 
significant role in influencing students' English language motivation. In summary, 
motivation's intricate nature underscores its integral role in language learning. Internal 
and external sources, as well as intrinsic, extrinsic, and integrative motivations, shape 
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learners' journeys. Teachers play a pivotal role, and prior research emphasizes the 
multifaceted aspects of motivation in the context of learning English. 
 
METHODS  

The method used in this study was quantitative. The study was conducted at SMAN 
1 Banda Aceh, a well-accredited school, where 55 twelfth-grade students from classes XII-
IPA 2 and XII-IPA 5 formed the sample. Random sampling was employed, ensuring fair 
representation from the population (Lance & Hattori, 2016). A questionnaire, specifically 
a Likert Scale, served as the research instrument. Comprising 20 items adapted from the 
AMTB (Attitude Motivation Test Battery) developed by Robert C. Gardner and Wallace E. 
Lambert in the 1970s, the questionnaire measured intrinsic, extrinsic/instrumental, and 
integrative motivations for language learning (Achmad & Yusuf, 2016). The questionnaire 
was distributed to students, aiming to gather data on their motivations for learning 
English. Following distribution, collected responses were analyzed to discern students' 
motivational aspects. Furthermore, data analysis followed Creswell's framework, 
encompassing processing, reading, and interpretation. Initially, questionnaire item mean 
scores were computed. Next, responses were read and item percentages were calculated. 
Finally, the data were analyzed by interpreting them then turned the data into segments 
of meaningful paragraphs. 
 
RESULTS AND DISCUSSION 

This section presents the findings of the study, highlighting the motivations driving 
English language learning among twelfth-grade students at SMAN 1 Banda Aceh. The data 
collection process involved distributing a questionnaire containing 20 statements 
designed to explore the types of motivation influencing students' learning efforts both 
within the school setting and outside of it. 

Aligned with the framework proposed by Achmad and Yusuf (2016), the study 
categorized motivations into three types: intrinsic, extrinsic/instrumental, and integrative 
motivations. The questionnaire items were strategically structured according to these 
motivation categories. Table 1 below outlines the mean scores of each questionnaire 
item, scored on a Likert scale of 1 to 4, with 1 indicating "strongly disagree" and 4 
indicating "strongly agree." The mean scores for each item varied, reflecting the students' 
diverse perspectives on their motivations for learning English. 

 
Table 1 . Mean Score of Each Item in the Questionnaire (N=55). 

Question 
Number 

Score 

1 2 3 4 x̅ 

1 0 1 8 46 3.82 
2 1 15 28 11 2.89 
3 1 0 10 44 3.76 
4 0 0 18 37 3.67 
5 0 4 35 16 3.21 
6 0 5 30 20 3.27 
7 0 4 24 27 3.41 
8 1 16 24 14 2.92 
9 5 12 20 18 2.92 

10 1 5 24 25 3.32 
11 0 7 34 14 3.12 
12 7 12 22 14 2.78 
13 5 11 18 21 3.00 
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14 9 14 28 4 2.49 
15 3 13 25 14 2.90 
16 0 10 32 13 3.05 
17 5 33 15 2 2.25 
18 3 20 25 7 2.65 
19 4 14 20 17 2.90 
20 0 1 18 36 3.63 

 
Table 2. Mean score of each motivation type. 

Type of Motivation Item No. 
Mean Score ( x̅ ) 

of Each Item 
Total Mean Score 

( x̅ )   

Intrinsic 

1 3.82 

3.03 

2 2.89 

5 3.21 

7 3.41 

11 3.12 

15 2.9 

16 3.05 

17 2.25 

18 2.65 

Extrinsic/Instrumental 

3 3.76 

3.03 

8 2.92 

9 2.92 

10 3.32 

12 2.78 

13 3 

14 2.49 

Integrative 

4 3.67 

3.36 
6 3.27 

19 2.9 
20 3.63 

 
From the results on Table 2 above, it becomes apparent that integrative motivation 

stands out as the dominant driving force for English language learning. Integrative 
motivation reflects the students' desire to improve their communication skills with native 
English speakers and engage with English-language media. The highest mean score (3.67) 
corresponds to the item "Studying English is important because it will allow me to be 
more confident when speaking with people who speak English." This finding underscores 
the students' keen interest in cross-cultural interaction and global communication. In 
relation to this, the previous study conducted by Achmad and Yusuf (2016) also found the 
similar finding. They found that the most dominant type of motivation among students 
of Secretarial Training Program of Syiah Kuala University is integrative motivation. It was 
reasonable because most of students nowadays had more awareness about the 
importance of learning English. In addition to the findings of this research, Ellis (2008) 
believed that integrative motivation is the type of motivation which has been found to 
sustain long-term success when learning a second language. He also added that 
integrative motivation was viewed as being of more importance in a formal learning 
environment than instrumental motivation. 

Intrinsic motivation also plays a significant role in students' language learning 
journey. The mean scores for items related to intrinsic motivation, such as "I wish I could 
speak many foreign languages perfectly" (3.82) and "I think that learning English is fun" 
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(3.12), indicate the students' genuine interest and enthusiasm for mastering English. This 
enthusiasm is a pivotal factor in fostering a positive and enjoyable learning environment. 
In line with this, Noels (2003) affirmed that someone who intrinsically motivated tends to 
be completely self-determined and will do the activity using their creativity without 
external pressures. Furthermore, it was reasonable for the students to be self-motivated 
nowadays since English language is one of international language. Thus, it feels more 
prestigious to be able to speak English fluently nowadays.  

Extrinsic/instrumental motivation, motivated by external factors, was another 
influential driver. The mean score for the item "Studying English is important because I 
will need it for my career" (3.76) emphasizes the students' awareness of English as a vital 
skill for future professional growth. Moreover, parental encouragement and positive 
relationships with English teachers played a role in motivating students to prioritize their 
English studies. Apart from the parents, the teacher also became the positive influential 
for the students to learn English. In terms of this, the students at SMAN 1 Banda Aceh 
love their English teachers. It was reasonable because most English teachers at SMAN 1 
Banda Aceh have dynamic and interesting style of teaching English. This finding was in 
line with Rahman, et. al. (2017) study at Sekolah Menengah Kebangsaan Lepar Utara who 
found that the teachers have more influence rather than parents. 

The results highlight the multidimensional nature of motivation for English language 
learning among students. Integrative motivation, stemming from the globalized nature of 
English as a lingua franca, emerged as the most influential. This finding mirrors the global 
trend of English as a means of connecting cultures and bridging linguistic gaps. Intrinsic 
motivation underlines the importance of cultivating a stimulating and engaging learning 
environment that nurtures students' natural curiosity. Extrinsic/instrumental motivation 
underscores the practical value of English in shaping students' future careers, with 
parents and teachers playing pivotal roles in motivating their language learning efforts. 

 
CONCLUSION 

This study underscores the diverse motivations that drive English language learning 
among twelfth-grade students at SMAN 1 Banda Aceh. Integrative motivation emerges as 
a powerful force, reflecting the students' desire to engage in cross-cultural 
communication. Intrinsic motivation underscores their enthusiasm for language learning, 
while extrinsic/instrumental motivation highlights the role of practical benefits and 
external influences. By recognizing and harnessing these motivations, educators and 
policymakers can design effective language education strategies that align with students' 
aspirations and learning styles, fostering successful language acquisition and cross-
cultural communication. 

The findings carry significant implications for language educators, curriculum 
designers, and policymakers. Acknowledging the prevalence of integrative, intrinsic, and 
extrinsic/instrumental motivations can guide the development of effective language 
teaching strategies. Emphasizing cross-cultural communication and global awareness can 
tap into integrative motivation, while fostering an enjoyable and interactive learning 
atmosphere can further enhance intrinsic motivation. Recognizing the influence of 
parents and teachers in promoting extrinsic/instrumental motivation can aid in tailoring 
support mechanisms for students. 

While the study provides valuable insights, some limitations need to be considered. 
The research was conducted in a specific school environment and among twelfth-grade 
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students; thus, generalizability to other contexts may be limited. Future research could 
expand the sample size and consider diverse educational levels and settings for a more 
comprehensive understanding of motivation in language learning. Longitudinal studies 
tracking changes in motivation over time and exploring their effects on language 
proficiency could offer further insights. 
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