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ABSTRACT

The objective of this research was to investigate the vocabulary, terminology, and
grammar utilized by EFL learners through the corpus linguistics tool, Sketch Engine. This
study was conducted using a qualitative design at a private university in North Sumatera,
involving 50 EFL learners. A mixed-methods approach was employed, combining
quantitative methods for data collection and qualitative methods for in-depth analysis.
The corpus-based approach was specifically implemented with first-semester students
from the academic year 2022/2023. The research findings indicated a dominant mastery
of vocabulary among EFL learners, primarily comprising nouns, verbs, adverbs,
pronouns, and adjectives. Notably, 11 vocabulary items emerged as having the highest
frequency of usage, highlighting learners’ engagement with these terms. The analysis
underscored the potential for effective and efficient vocabulary learning, emphasizing the
integration of technology in EFL education to expose learners to diverse word types and
variations in word formation within the Indonesian context. Furthermore, this study seeks
to promote a greater emphasis on grammatical aspects in language pedagogy. It suggests
that heightened focus on these components could enhance language acquisition and
fluency. Ultimately, the research aspires to provide valuable insights for educators and
curriculum designers, contributing to the development of more comprehensive and
effective teaching methodologies in EFL settings, thus benefiting both learners and
instructors alike.
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1. INTRODUCTION

Teaching English to foreign language students has been a major challenge that has
evolved throughout history in terms of pedagogical approaches, techniques, application
methods and teaching aids. The development of technology has brought different and new
knowledge to language teaching and learning. The use of technology to enhance language
use has become a central issue in language pedagogy. In the field of EFL, educators have
accepted that they are a key player, especially in preparing their students for success.

An Indonesian language (BI) study program geared towards foreigners is called
Indonesian Language for Foreign Speakers (BIPA). Indonesian functions as a foreign
language in this regard. The government can also use the BIPA program as a diplomatic
instrument to improve Indonesia’s standing internationally. Other nations can quickly
learn about Indonesia and build bilateral or multilateral ties through the BIPA initiative.
BIPA also accomplishes its goal of shedding light on Indonesia’s many and rich cultures.
At the moment, BIPA is being developed quickly. In 2021, 279 BIPA teachers from 204
educational institutions joined 10,730 BIPA students from 38 countries. It demonstrated
the huge demand for Indonesian culture and language abroad. Additionally, it is evident
in certain BIPA programs that are set up in. It can also be seen in some BIPA programs
organized in Indonesian universities (Junpaitoon, 2017; Ningsih et al., 2021; Saddhono,
2015).

A teacher must be aware of planning, process, and evaluation phases as well as
instructional strategies, media, and materials used in BIPA learning. The ability to speak,
listen, read, and write in Indonesian with accuracy is one of the most crucial things to
educate students. Language proficiency needs the mastery of a sufficient vocabulary to
ensure the success of any message that is delivered. The level of someone’s language
depends on how well they know their vocabulary. A person cannot effectively employ
whatever structure or function they have acquired to speak in a second language if they
do not have a sufficient vocabulary, to be useful, vocabulary learning must be done in an
efficient and relevant manner (Naji Meidani et al., 2022; Saddhono & Wahyono, 2019).

In order to support language skills, vocabulary is a crucial component of language
development. Implicit learning is used to teach BIPA vocabulary. The four language
skills—speaking, listening, reading, writing, and grammar—all contribute to vocabulary
integration. Teaching vocabulary is crucial to improving BIPA students’ proficiency in
the Indonesian language. Students in the BIPA program have a good correlation between
their vocabulary and their ability to learn Indonesian. A person with a larger vocabulary
can definitely use Indonesian better to listen, speak, read and write (Presbitero, 2020).

Effective vocabulary acquisition is inherently communicative, serving as a tool for
communication that addresses the speaking needs of students in the BIPA program
(Uchihara & Clenton, 2020; Uchihara et al., 2019). Consequently, vocabulary is essential
for teaching methodologies. As students learn vocabulary, they are also expected to
remember and not lose it. Therefore, effective vocabulary teaching techniques are
essential. This article explores vocabulary teaching principles and strategies aimed at
helping students retain vocabulary and achieve their communication objectives within the
BIPA program (Zou & Xie, 2018).

The purpose of this research is to examine the vocabulary, terminology, and
grammar used by students enrolled in the BIPA program. The results will guide the
enhancement of vocabulary instruction in the Indonesian language within the BIPA
program, improving students’ understanding of both the language and its texts. This
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approach will not only assist BIPA students in successfully finishing their courses but
will also support them in their daily communications in Indonesian.

The innovative aspect of this research lies in its approach to developing Indonesian
language vocabulary instruction based on corpus linguistics data analysis derived from
the BIPA program, utilizing the SKELL (Sketch Engine for Language Learning)
application.

SKELL (Sketch Engine for Language Learning) application is a free search tool
based on large text data (corpus). Users can quickly check their doubts about languages
by using three different functions: (1) searching for words and phrases in their contexts,
(2) generating collocational candidates and grammatical behaviour for a specific word,
(3) using thesaurus providing a list of similar and related words to a particular word.
SKELL (Sketch Engine for Language Learning) functions are available in 6 languages:
Czech, English, Estonian, German, Italian, and Russian.

Researchers, instructors, lecturers, and students can all utilise SKELL (Sketch
Engine for Language Learning), a web-based digital application on data corpora, to learn
and take courses in processing the language corpora in the Indonesian archipelago. The
vocabulary, terminology, and grammar used by BIPA program students at Potensi Utama
University were obtained from the results of this application’s analysis of Indonesian
language data corpora. The application’s results can be examined from a number of angles
to characterise the proficiency of Potensi Utama University BIPA program students in
Indonesian.

As a result of such integration, CL can help undergraduate EFL students to achieve
better learning outcomes and become independent English learners. Therefore, this
research targets EFL students to use their knowledge of English in academic classes
where CL can be used and applied in multiple-tasks. Focusing on the experiences of
individual students in the learning environment enriches understanding and deepens the
research analysis of CL integration in EFL classrooms and especially in higher education.
Therefore, the developed research questions are as follows:

1. How does EFL students implement CL in their L2?
2. How does CL integration affect EFL students in terms of L2 language learning?
3. What are the contextual factors that affect CL upon the EFL students?

2. LITERATURE REVIEW
2.1 Corpus Linguistics

Formally and functionally, a “corpus” is a collection of natural language examples
that includes a few lines from written texts or recordings gathered for linguistic research.
The texts are then arranged in a systematic manner (Pishghadam & Zabihi, 2012;
Stefanowitsch, 2020; Zeldes, 2018). The corpus is deemed “natural” since the texts
gathered are those that are created and utilised naturally, whether or not they are utilised
as such. Textbooks, novels, magazines, newspapers, talk programs, interview transcripts,
and more are examples of texts. A thorough set of guidelines and procedures for using
corpora in language study, instruction, and learning is known as corpus linguistics
(Callies, 2019; Reppen & Simpson-Vlach, 2019).

Corpus linguistics is also a field that focuses on procedures or methods of language
learning (Gholaminejad & Sarab, 2020). Based on these definitions, it can be concluded
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that corpus linguistics is the study of language using real-world or natural language
examples recorded in a corpus. The inaugural speeches given by 50 BIPA students at
Potensi Utama University in 2022 serve as the study’s corpus. Because corpus linguistics
possesses the qualities needed to accomplish the research goal, it is appropriate for use in
this study.

Linguistic features in corpus linguistics are occurrences that refer to the occurrence
of a word in a corpus or text (Crossley, 2020). It can be used to count grammatical,
semantic, or other categorisation frequencies in addition to the frequency of a single word.
Additionally, frequency might guide the researcher to more comprehensive observations.
Frequency in corpus linguistics refers to the number of times a term appears in a corpus.
Finding terms that appear frequently in a given corpus and then comparing and
differentiating them from other words is possible with frequency analysis (Oakes, 2019).
The quantity and diversity of commonly used language that students believe will help
them comprehend Indonesian are examined in this study using frequency. Students will
be able to pronounce and comprehend a list of important vocabulary words in this way.
In addition, knowing frequently occurring words automatically indicates which language
features are of primary importance to students in BIPA program.

Concordances are lists or sequences of occurrences of words, word parts, or word
combinations found within a specific context, derived from a text corpus (Abbasi &
Beltiukov, 2018). In corpus linguistics, a keyword is referred to as a research item, and
these keywords can be presented in various formats. One of the most widely used
techniques in corpus linguistics is the use of keywords in context (KWIC) (Safii et al.,
2021). Concordance plays a vital role in corpus linguistics by enabling qualitative
analysis of corpus data, allowing researchers to closely examine specific instances.
Before modifying language or frequency, a compatibility assessment is typically
necessary. To display concordances, specialized software is used to analyze a particular
linguistic item within its context, considering the surrounding words that may appear to
the left or right of the target word (Dunder & Pavlovski, 2018; Radescu, 2021). By
employing the concordance method, researchers can conduct qualitative analyses that
involve studying the text’s themes alongside the linguistic elements. This study adopts
concordance to facilitate the qualitative analysis of existing data. The data analysis
focuses on exploring the linguistic characteristics of a word by examining both the target
word and its surrounding context. The concordance technique can also help identify a
word’s grammatical category, analyze different types of active and passive sentences,
explore morphological processes affecting certain words, examine variations in word
positioning within sentences, and more.

2.2 The Relationship between Corpus Linguistics and Language Learning

Numerous studies have explored the relationship between corpus linguistics and
language learning from various perspectives. Al-Sulaiti and Atwell (2006) and Hizbullah
et al. (2016), for instance, conducted a study on Arabic corpus linguistics that focused on
Arabic language learning in Indonesia. Depicting the diverse contents of corpus
linguistics, as well as its evolution and dynamics in Arabic studies globally, was its main
objective. The researcher employed a corpus-linguistic technique in this study, which was
thought to be the most thorough and representative. Basicly, it was capable of processing
text in any language because it was outfitted with system tips. The file needs to be
changed in this way before processing. For instance, documents created with Microsoft
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Word typically end in.doc or.docx. These file formats need to be saved with a.txt
extension after being converted using the UTF-8 encoding technique. Lastly, Wordsmith
can be used to analyse the data. The creation of a corpus in Arabic and associated tools
may be utilised for appropriate processing and analysis. It can also serve as the foundation
for scholarly conversations and debates about the potential for creating an Arabic corpus
model in Indonesia and advancing the study and acquisition of Arabic in higher education.

Isam and Abd Mutalib (2019) carried out another investigation on the use of corpus
analysis as a substitute for grammar instruction and learning. They concentrated on the
selection of corpus databases and dictionary software, material conversion procedures,
linguistic data, dictionary software usage techniques, and language analysis instances.
The data for the managed corpus language method, developed using AntConc software,
was sourced from the corpus database of the Malaysian Institute of Language and
Literature (Dewan Bahasa dan Pustaka). To complete the process, the researchers
undertook several steps: First, students were instructed to download the AntConc
software and access the data from the DBP (Institute of Language and Literature) corpus
database (Anthony, 2024). Next, they were tasked with entering specific data
(prepositions) into the AntConc application. Following that, the teacher encouraged the
students to discuss interesting findings (dynamic characteristics) based on the
morphological and syntactic behaviors of the analyzed prepositions. A key objective of
corpus linguistics in this context was to foster student engagement and active participation
in the teaching and learning process. Moreover, the technology implemented in this study
was carefully designed for optimal use. Consequently, employing teaching and learning
strategies rooted in corpus data analysis has the potential to enhance the study of
linguistics and the Malay language in Malaysia, positively impacting student education
development.

The development of the “Az-Ziro’ah” lexicon as an Arabic learning resource was
another important aspect of optimizing corpus linguistics (Suryadarma & Fakhiroh,
2020). In this context, the researchers detailed how a corpus linguistics approach was
utilized to create a bilingual dictionary focused on the agricultural sector. This process
employed a qualitative descriptive method for lexicography and incorporated techniques
for collecting corpus data using AntConc and Sketch Engine software. The workflow
began with the gathering of agricultural vocabulary (including terminology related to
technology and industry) from articles in both print and online media. Initial data
collection was performed in .doc format, which was subsequently converted to plain text
(.txt). The language data was then analyzed using Sketch Engine, with researchers
conducting data cleaning while accounting for basic, derived, and compound words
through the N-Grams tool in AntConc. This highlighted that corpus linguistics can
effectively underpin the compilation of a bilingual dictionary in specialized fields.
Furthermore, this methodology likely produced significant results in systematically
organizing specific vocabulary. Key considerations in the dictionary’s compilation
included the selection of data sources, the processing mechanisms of the corpus data
platform, and the vocabularies or lemmas included in the final draft. These components
were crucial for the successful development of a dictionary based on corpus linguistics
(Suryadarma & Zakaria, 2022).

A subsequent noteworthy study examined the application of corpus linguistics to
identify high-frequency words in “Sahabatku Indonesia (BIPA 1)” (Wahyuningtyas &
Kesuma, 2021). Utilizing a corpus linguistics approach, the researchers compiled a
ranked list of words based on their frequency of use in the text. A qualitative methodology
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guided the selection of data, analysis, and design of research materials. The process began
with selecting data in .pdf format from the e-book, which was converted to .txt format
using file conversion software available in the Apple Store. The converted .txt file was
then uploaded to AntConc, where the word list function was employed to ascertain word
frequencies. Findings revealed that the most frequently occurring word classes were not
necessarily the most densely packed. For instance, function words such as “and,” “in,”
“that,” and “so” significantly contributed to the list of high-frequency words. As a result,
it was concluded that a list of high-frequency words may not always consist of technical
terms directly related to the research topic. The identification of high-frequency words
using corpus linguistics can be applied to various materials, including books, newspapers,
and literature, allowing researchers to create a mini dictionary of specific words or terms
for educational purposes.

Numerous studies examining corpus linguistics and education have affirmed their
close interrelations and mutual advantages for analysis and research. Corpus linguistics
can enhance and refine analyses by leveraging extensive data, significantly aiding
educational planning that is informed by corpus linguistic analysis. The crucial
component of such research is the corpus linguistic data analysis outcomes in the form of
vocabulary, which can help students design a vocabulary learning process that is
accessible, communicative, and practical for both daily life and academic pursuits.

3.  RESEARCH METHODS
3.1 Participants

This study was conducted at Potensi Utama University in North Sumatera Province,
Indonesia, with 50 BIPA students participating in 2022. They were students from the first
semester of the BIPA course with different linguistic and cultural backgrounds.

3.2 Instruments

The vocabulary of students in the BIPA program at Potensi Utama University has
been converted to plain text for processing with the Sketch Engine application. Utilizing
the frequency characteristics of this tool, the words employed in the introductory
discourse were compiled in a comprehensive list, organized by frequency from the most
common to those occurring only once or twice. The software-generated list underwent a
reduction process to differentiate complete words from other entries like abbreviations,
syllable fragments, numbers, etc.

3.3 Procedures

A mixed-method approach was adopted during the initial phase of the study. A
guantitative method was employed to gather research material, while a qualitative method
was applied during the analytical process. Initially, quantitative data was acquired using
the qualitative approach with SKELL (Sketch Engine for Language Learning). This
application allows students and teachers of English to easily verify how actual English
speakers use certain phrases or words without any need for registration or payment; users
simply type in a word and click a button.
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3.4 Data Collection

The data collection for this study was an introductory discourse written by 50
students about students in the BIPA program. The research data were words, which were
then categorized according to the purpose of the analysis. Words that had a complete
meaning were then categorized according to their function in the sentence.

3.5 Data Analysis

After the data were obtained, the words were qualitatively analyzed to conclude the
linguistic features specific to each word class. After the analysis, the ability level of the
students of the BIPA program was found, after which principles and techniques of
vocabulary learning were prepared to improve the ability of the students.

4.  RESULTS AND DISCUSSION
4.1 Results

In the initial stage, the introductory discourse of students in the BIPA program at
Potensi Utama University was digitized into a standard Word file to facilitate processing
using a word processor. The software analyzed the document utilizing a feature
dictionary, which generated a categorized list of words from the conversation, organized

by word type in Indonesian. This categorized information is summarized in Table 1.

Table 1. Word types category.

No. Word Types Frequencies
1. Noun 741
2. Verb 469
3. Adverb 351
4, Pronoun 237
5. Adjective 156
6. Number 98
7. Others 61
8. Preposition 48
9. Interjection 37
10. Conjunction 34
11. Axrticle 12
Total 2.234

#Word Types: 2,234
#Word Tokens: 9,664

The results of the corpus linguistics analysis using the Sketch Engine indicate that
nouns are the most frequently used words among BIPA students, with over 741
occurrences. This is followed by verbs at 469 occurrences, adverbs at 351, pronouns at
237, and adjectives at 156. These findings suggest that BIPA students demonstrate a
stronger mastery of nouns compared to other parts of speech, highlighting the importance
of nouns in their language acquisition and usage. The predominance of nouns in their
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discourse indicates not only familiarity with concrete subjects but may also reflect the
types of activities and discussions they engage in during their studies.

A noun is the name of all things and of everything that can be objectified, and it is
divided according to form into (1) a concrete noun, which is the name of things perceived
by the five senses, and (2) an abstract noun, which is the name of things that the five
senses cannot endure. Noun properties are some words that can be clarified or expanded
by adding the adjective yang or yang sangat after the word. Below are examples of two
nouns.

Concrete Noun:

[1] rumah [house]: rumah yang besar [a big house]

[2] batu [stone]: batu yang kecil [a small stone] Abstract Noun
[3] keagungan [great]: ke-an + agung [great]

[4] kekuatan [strength]: ke-an + kuat [strong]

In a sentence, a noun can be a subject (S) and an object (O). For example, “Ku-harus
membeli kopi”. The phrases “Ku-harus” and “kopi” are nouns. According to the
formation, Indonesian nouns are divided into basic and derived nouns. A base noun is an
original noun (both concrete and abstract) that is not suffixed. A derivative is a noun that
is given a specific suffix.

Basic Noun:

[5] Adik [little brother/sister]

[6] Mobil [car] Derivative Noun

[7] makanan [food]: makan [eat] + an

[8] perumahan [housing]: pe-an + rumah [house]

The above examples are the classification of corpus linguistic data by word type in
Indonesian. The results of the SKELL application also identify words that are mostly used
by students of the BIPA program. The frequency of occurrence according to corpus
linguistics (number of occurrences) is given in Table 2.

Table 2. Words list of frequency.

No. Word Data Frequencies
1. saya 530
Saya 406
saya, 147
(saya 1
saya! 1
Total 1085
2. di 583
Di 128
Total 711
3. dan 430
Total 430
4, suka 154
Suka 1
Total 155
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No. Word Data Frequencies
5. adalah 144
adalah: 1
Total 145
6. kota 105
Kota 19
kota, 1
kota-kota 1
kota. 2
Total 121
7. dekat 119
dekat 1
Dekat 1
Total 121
8. belajar 112
belajar.
Belajar 1
belajar, 2
Total 119
9. dari 114
Total 114
10. ke 106
Ke 1
Total 107
11. Yang 104
yang 2
Total 106

In the introductory discourse of students in the Potensi Utama University BIPA
program, a total of 2,234 word types and 9,664 word tokens were identified. Word types
refer to the different kinds of words used, while word tokens reflect the total number of
words, including repetitions. Notably, the most frequently occurring word in this
discourse is “saya,” which appears in five variations: “saya,” “Saya,” “saya,” “saya,” and
“(saya!” The only context where the word “Saya” does not appear is at the end of a phrase;
however, even in such cases it is present as an interjection (“saya!”).

The prevalence of the word “saya” in the students’ discourse is quite striking,
particularly compared to the lone occurrence of “aku,” which is synonymous with “saya.”
This linguistic pattern suggests that BIPA program instructors effectively conveyed the
distinctions between “saya” and “aku” to their students, emphasizing their appropriate
contexts and meanings in the Indonesian language. The emphasis on “saya” over “aku”
may also reflect an inclination towards politeness and respect in formal discourse, which
aligns with the cultural norms of communication in Indonesian. Overall, the data indicates
a strong grasp of vocabulary usage among BIPA students, particularly in understanding
the nuances of first-person pronouns in various contexts.

According to Kamus Besar Bahasa Indonesia or The Great Dictionary of
Indonesian Language, the term “aku” means a first-person pronoun who speaks or writes
(in a familiar/friendly manner); to say to feel; Saya and the term “saya” mean a pronoun
or one who speaks or writes (formally or casually); battery Based on the explanation, we
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can explain that the terms “aku” and “saya” are both first person pronouns (Badan
Pengembangan dan Pembinaan Bahasa, n.d.). Examples are given in the following
sentences:

[10] llham berkata, “Saya belajar sejarah di Potensi Utama University”. [Danny
said, “I study history at Potensi Utama University.”]
[11] Danny berkata, “Aku belajar sejarah di Potensi Utama University”. [Danny
said, “I study history at Potensi Utama University”.]

The term “saya” in sentence [10] has exactly the same meaning as the term “Aku”
in sentence [11]. The terms “saya” and “aku” in both sentences are equally related to the
speaker, namely: Danny.

When we understand the similarity between the terms “saya” and “aku,” we can
also recognize the differences in their usage. Some may argue that the term “saya” is more
accurate and preferable to “aku.” However, this statement is misleading. Neither term is
necessarily more accurate, preferable, or incorrect; both have their appropriate contexts.
This distinction applies not just to Indonesian, but to languages in general, as each word
carries its own nuances depending on the context of use.

If the term “aku” were considered inappropriate, it is unlikely that it would still exist
in the language; if a word is unnecessary, it will naturally fall out of usage. Both “saya”
and “aku” are correct and polite when used appropriately. The term “saya” is a more
polite first-person pronoun, used to express self-respect and respect for the interlocutor.
It may be employed by someone who sees themselves as lower in status than the listener,
such as a subordinate addressing a boss. Conversely, a superior may also choose to use
“saya” to demonstrate respect towards their subordinate.

On the other hand, “aku” is used to express a sense of intimacy between speakers.
Thus, close friends, regardless of age differences, can comfortably refer to themselves as
“aku.” The term “saya” is generally more polite and respectful to both oneself and the
interlocutor; therefore, using “saya” is often preferable in most contexts. In a formal
setting, “saya” is the standard, while “aku” is more commonly used in casual
conversation. The clear distinction between “aku’ and “saya” lies in their connotation—
where “saya” tends to convey humility, “aku” may suggest self-assertion, depending on
the context. The term “saya” is etymologically linked to “hamba sahaya,” which translates
to “subordinate.”

Effective vocabulary teaching principles must be adhered to so that vocabulary
learning is integrated with other elements of the language (Barclay & Schmitt, 2019;
Charkazova, 2018). Integrating vocabulary with various language aspects adds
significance to the vocabulary, enhancing its communicative potential and improving
retention among BIPA program students. Key principles of vocabulary teaching include
ensuring that vocabulary lessons are comprehensive, including the teaching of meanings,
and incorporating repetition rather than presenting vocabulary only once. Vocabulary
should be embedded in relevant and authentic contexts, employing diverse teaching
techniques (Khasanova & Safarova, 2022).

Vocabulary learning should be approached holistically, taking different aspects into
account, including phonetic elements such as intonation, pronunciation, accent, and the
positioning of expressive instruments (Akramovna, 2022; Al-Faris & Jasim, 2021). It is
essential to consider the backgrounds of BIPA program students, as well as the
competencies of each individual. For instance, a foreign student in the United States might
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struggle to differentiate between sounds like [a] and [e] or [0] and [g]. The students in
this BIPA program study are expected to distinguish between correct and incorrect
vocabulary usage.

In corpus linguistics, analyses reveal different aspects of vocabulary learning, such
as identifying vocabulary with different letters and meanings, extra letters, similar letters,
identical letters, and spelling errors. This diversity in vocabulary types arises from the
detailed information available to BIPA students for vocabulary identification. Teaching
vocabulary should align with conveying its meanings; it is crucial for BIPA students to
grasp how the language operates. At this stage, conveying the nuances and cultural
implications of vocabulary is also important (Heidari et al., 2020; Hilte et al., 2018;
Martinez-Vazquez, 2017).

According to vocabulary teaching principles, repetition is necessary; teaching
vocabulary just once is insufficient (Dakhi & Fitria, 2019). Thus, the organization of
learning materials should ensure that the vocabulary introduced in one lesson is revisited
in subsequent lessons. Below is an example of how to teach vocabulary to students in the
BIPA program.

Vocabulary should not be taught in isolation; rather, it should be contextualized in
real-life situations. This means that vocabulary should be incorporated into authentic
sentences that BIPA students are likely to use. Examples of sentences should align with
the learning objectives of BIPA program students. Understandably, BIPA students learn
Indonesian for various reasons—some want to communicate with Indonesian friends,
while others may aim to study and earn a degree in an Indonesian institution, or even
conduct research. Such differences must be carefully considered when designing teaching
materials, as they will influence the vocabulary taught. It is essential to avoid creating
artificial sentences that are disconnected from real-life usage, as seen in examples like
“Danny memukul kucing” or “kucing mengejar tikus,” which are inappropriate for BIPA
students. Instead, we should offer examples of authentic sentences that reflect the goals
of BIPA program students.

Several techniques have been proposed for teaching vocabulary in ways that help it
stay firmly in the memories of BIPA program students while maintaining communicative
elements. Vocabulary learning can occur through direct demonstration, using object
replicas, and employing images. When teaching vocabulary, especially challenging or
new words, teachers are encouraged to point to relevant items. This technique can also
evolve into grouping words, where BIPA students categorize vocabulary into specific
classes, such as nouns, verbs, adjectives, etc., as illustrated in the examples below.

Noun:

[12] negara dan kota [country and city] — these common nouns are used to refer to
an object in general.

[13] kampus dan tanah [campus and land] — Base nouns, also known as original
nouns, can be identified by referring to the form of the object without an affix.

Verb:

[14] makan dan minum [food and drink] — Basic verbs, verbs without suffixes or
stems

[15] membaca dan bertemu [reading and meeting] — Derivative verbs, verbs with
suffix(es) or plural forms Adverb
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[16] banyak, sedikit, cukup, dan kira-kira [many, a few, adequate, and
approximately] — Quantitative adverbs describe meaning related to
number/quantity

[17] hanya, saja, dan sekadar [only, merely, and just] — Restrictive adverbs
describe meaning related to limitation.

Vocabulary learning can be effectively enhanced through specific activities
designed to engage students. When teachers introduce challenging vocabulary to BIPA
program students, it is beneficial to provide illustrations by performing actions or
activities that represent the vocabulary words. This interactive approach is particularly
useful for clarifying understanding of abstract nouns, verbs, and adjectives. This teaching
method is commonly referred to as the “Tarzan language technique,” which emphasizes
learning through action and demonstration. Below are examples of vocabulary to be
taught.

Adjective:

[18] bersih dan nyaman [clean and comfortable] — A quality that gives a physical
or mental quality and intensity to an adjectival state.

[19] ringan dan banyak [light and many] — The adjective “quantitative” expresses
quality measured by quantitative measurement.

Vocabulary can also be taught by clearly and slowly repeating the pronunciation of
words. If BIPA students struggle to understand how the teacher pronounces certain
vocabulary, the teacher should continue to pronounce the same sentence without
replacing the word the student finds difficult with another word. Instead, the teacher
should explain the pronunciation by slowing it down. For example, in the sentence “Mau
berangkat dengan siapa?” if BIPA students do not understand the word “berangkat,” they
should not simply replace it with the word “pergi.” Instead, they should repeat the entire
sentence containing the word “berangkat.” This repetition is intended to help BIPA
students learn the word “berangkat™ rather than substituting it with “pergi.”

As in the previous example, the teacher should not only verbalize the difficult
vocabulary but also write it down. This practice is essential for helping BIPA students
learn to pronounce and write challenging words. The goal is to engage multiple senses in
the learning process. Involving various senses in vocabulary learning strengthens the
retention of the vocabulary in BIPA students’ memories, ensuring that the words are well-
preserved and do not quickly fade from their memory.

If BIPA students encounter difficulties with certain vocabulary, the teacher can
clarify the meaning by providing the antonym of the challenging word. Understanding
vocabulary alongside its antonyms can enhance BIPA students’ memory retention. Often,
students in the BIPA program may only remember certain vocabulary, but when they
learn the antonyms, they are likely to retain more words. Examples of antonyms include:

[20] berdiri [standing]>< duduk [sitting]
[21] besar [big] >< kecil [small]

If BIPA students have difficulty with certain vocabulary, the teacher can explain

that vocabulary by providing synonyms for the difficult vocabulary. Because of the
vocabulary of certain things, BIPA students are expected to have a better understanding
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of different vocabularies at the same time. The students can say the synonym of this
vocabulary.

[22] Siswa [student]— Murid [student]
[23] Susah [troubled]— sedih, tidak senang [sad, unpleasant]

If BIPA learners find it difficult to remember vocabulary, teachers should not
simply hand out vocabulary lists. Instead, they can provide hints using memory prompts,
such as with the word “berjalan.” The teacher can give clues by indicating that the word
has eight letters, the first letter is /b/, the third letter is /j/, and the last letter is /n/. This
keyword approach, using one or more related vocabulary words, is intended to help
students accurately guess the target vocabulary.

Writing complex and unfamiliar vocabulary on flashcards is an effective technique
for helping students remember words. There are two options for using flashcards. First,
vocabulary can be written on one side, leaving the other side blank. Second, difficult
vocabulary can be written on one side, with the Indonesian spelling and translation on the
opposite side. These cards can serve as reminders, and students can divide them into two
groups: one for words whose meanings they recall and another for forgotten words. The
second group, made up of forgotten vocabulary, will need to be memorized again. After
this process, BIPA students can categorize vocabulary into memorized and forgotten
groups, continuing until all cards move to the remembered group.

Vocabulary review can also occur without writing if there are at least two students
present in the class. This technique requires students to memorize a list of words, with
one student mentioning several vocabulary words they have memorized, while another
student provides instructions. For example, if four random words are presented, students
may be asked to sequence them correctly. Another technique involves vocabulary
building through the song “What Are You Doing,” where students must listen carefully
to identify whether the vocabulary words mentioned match those they have memorized.
Technigues may include (a) one student sharing vocabulary with another, and (b) students
exchanging words, particularly with peers who may not remember certain vocabulary.
When multiple students or groups are present in the class, the vocabulary memorization
technique can be particularly effective. If only one student is present, the teacher can take
on the role of the second student to facilitate the activity.

Vocabulary learning techniques can also involve the Order Words command. Once
students understand the meaning of vocabulary as a learning tool, they should organize
vocabulary into sentences. This word order technique allows students the freedom to
complete the task independently or with guidance. An example might entail that students
are provided with four random words and are tasked with arranging them correctly.
Another approach could involve matching words while singing the “What Are You
Doing” song. This technique can also be combined with word-guessing exercises
designed to assist IPA program students in recalling specific vocabulary. Additional
methods that can be utilized include free word guessing (close model), guessing puzzle
words, and playing hangman. Another effective vocabulary teaching technique involves
word-finding in texts, where BIPA students are asked to locate specific vocabulary, such
as adjectives or verbs with affixes like me-kan, di-kan, ter, ber, etc. Students may also be
asked to write specific vocabulary or engage in dialogues about technical language related
to areas such as economics, politics, and culture.
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BIPA students can also utilize vocabulary instructional technology, such as
matching words with corresponding vocabulary items. This vocabulary-finding technique
can be applied when students are presented with vocabulary words, and a student or
teacher reads a specific term. Students then match the term to related vocabulary. This
technique is particularly effective for listening exercises. BIPA students can learn
vocabulary by developing root words into derived forms and vice versa, dividing words
into their root components and constructing suffixes. Mastery of this technique is critical,
as the Indonesian language features a unique system of affixation.

The explanation above outlines various vocabulary learning principles and
techniques for BIPA students. Given the complexity of the diverse vocabularies in the
Indonesian language, it is crucial to develop a comprehensive vocabulary learning
method. A well-structured curriculum model can provide guidance for the direction of
the curriculum and outline specific objectives to be achieved in each lesson. With careful
planning, teachers can tailor curriculums to effectively meet educational goals.

Teaching units can be organized based on language materials that consider
functions, situational contexts, grammatical rules, and classroom activities (Forey &
Cheung, 2019; Kalinowski et al., 2019; Pishghadam et al., 2021). The curriculum design
model, which integrates aspects of validity, language function, and contextual use, is
particularly comprehensive and well-suited for teaching Indonesian to BIPA students
(Saddhono et al., 2019; Suyitno et al., 2019).

To make these activities more engaging, one effective method could involve role-
playing. For example, some students can take on the roles of waiters, while others act as
restaurant guests. When a guest places an order, the waiter can respond with phrases such
as “Baiklah” (Alright) or “Mohon maaf, makanan/minuman itu tidak tersedia” (Sorry,
that food/drink is not available). Students can then switch roles to gain a fuller
understanding of the vocabulary and its application in different contexts.

After completing these role-playing exercises, students can participate in a
discussion comparing Indonesian lunch menu preferences—including types and
quantities of food—with customs from their home countries (Lin, 2013; Parvaresh &
Dabghi, 2013). This approach not only helps to highlight cultural differences but also
contributes to a more immediate and deep understanding of Indonesian vocabulary,
thereby enriching the students’ learning experience.

This research, which employed corpus linguistics, is valuable for identifying and
analyzing corpus data. This corpus can originate from any language. The dataset derived
from vocabulary created by BIPA students can be utilized to enhance Indonesian
vocabulary learning for non-native speakers. Other researchers may also use this study’s
results to explore different aspects and connections of interest, such as linguistic errors,
morphological processes, syntactic studies, discourse analysis, or specialized vocabulary
usage. The research context of these elements spans various languages, not just
Indonesian. This study serves as an example of corpus linguistics applied to Indonesian
research. Manual research and traditional linguistic data analysis need to transition to
digital technology, utilizing corpus applications like the one applied in this research. The
advantage of this corpus application, compared to many others worldwide, is its ability
to process targeted groups according to the research corpus’s object, drawing from a
variety of languages and contexts.
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5. CONCLUSION AND SUGGESTION

Based on an analysis of the language used in introductory discourse by BIPA
program students at Potensi Utama University, employing the Sketch Engine application
within corpus linguistics, it was found that students possess a dominant command of
vocabulary beyond just nouns. Among nine types of Indonesian words, the eleven most
frequently used include saya, di, dan, suka, adalah, kota, dekat, belajar, dari, ke, and yang.
The word “saya” is undoubtedly the most frequently occurring term because the speech
context is introductory; thus, it plays a significant role in self-presentation. Although
BIPA students produced a variety of vocabulary, there were errors in their writing due to
a lack of meticulousness and carefulness in the editing process. The analysis of the Sketch
Engine application, which included 2,334 vocabulary items from 50 students, allows for
the organization of principles and techniques for effective and efficient vocabulary
learning tailored to BIPA students, introducing them to the types of Indonesian words and
variations in word forms. A rich vocabulary is essential for meeting students’ needs as
they master language. Therefore, the results of the SKELL corpus linguistics application
are highly valuable in the BIPA learning process, providing guidance based on students’
language skills to achieve optimal outcomes in vocabulary acquisition.
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