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ABSTRACT 

 

This study is aimed to report elementary stu-
dents' engagement and perception of the use of 

storytelling in reading comprehension. The use 

of storytelling as one of the oldest ways of hu-
man communication is already known. It is 

also one of the pedagogical tools to develop 

language skills in first, second, and foreign 

languages regardless of students' age, gender, 
and ethnicity. Storytelling proved to be more 

effective in language teaching than traditional 

teaching material because it is fun, engaging, 
and raises students' interest in listening to the 

stories as well as retelling them. Meanwhile, 

reading is a crucial aspect of life, improving 

brain performance, increasing knowledge, and 
sharpening memory. This research employed a 

case study with a qualitative approach. The 

participants of the study were 31 elementary 
school students.  The data were derived from 

classroom observations, questionnaires, and 

interviews. The results showed that the stu-
dents engaged in the activity in storytelling 

class. The questionnaire and observational data 

indicated that the children responded posi-

tively to storytelling activity and engage the 
students to the reading class, motivating stu-

dents' behavior and attitudes in EFL reading 

activity.  Drawing on the findings, pedagogi-
cally, this study implied story telling can be 

adopted as the scaffolding to engage students 

in reading comprehension situated in elemen-
tary school context. 

 

Keywords: language skills, reading compre-

hension, storytelling, young learners 

 

ABSTRAK 

Penelitian ini bertujuan untuk melaporkan 

keterlibatan dan persepsi siswa sekolah dasar 

terhadap penggunaan storytelling dalam pema-

haman membaca. Penggunaan mendongeng 
sebagai salah satu cara komunikasi manusia su-

dah lama dikenal. Ini juga merupakan salah 

satu Teknik mengajar untuk mengembangkan 
keterampilan bahasa  baik sebagai bahasa per-

tama, kedua, dan asing tanpa memandang usia, 

jenis kelamin, dan etnis siswa. Bercerita ter-
bukti lebih efektif dalam pengajaran bahasa da-

ripada bahan ajar tradisional karena 

kegiatannya menyenangkan, menarik, dan 

meningkatkan minat siswa untuk mendengar-
kan cerita serta menceritakannya kembali. 

Membaca merupakan aspek penting dalam ke-

hidupan karena dapat meningkatkan kinerja 
otak, menambah pengetahuan, dan mengasah 

daya ingat. Penelitian ini menggunakan studi 

kasus dengan pendekatan kualitatif. Partisipan 

penelitian ini adalah tiga puluh satu siswa 
sekolah dasar. Proses pengumpulan data dil-

akukan dengan observasi kelas, angket, dan 

wawancara. Hasil penelitian menunjukkan 
bahwa siswa terlibat dalam aktivitas di kelas 

bercerita. Hasil Kuesioner dan observasi 

menunjukkan bahwa anak-anak menanggapi 
positif kegiatan mendongeng dan membawa 

kegembiraan ke kelas membaca, memotivasi 

perilaku dan sikap siswa dalam aktifitas mem-

baca. Temuan ini menyarankan penggunaan 
mendongeng lebih sering dalam program ba-

hasa asing untuk pelajar muda. 

 
Kata kunci: keterampilan bahasa, pemahaman 

membaca, mendongeng 
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INTRODUCTION 

 

Literacy has become a crucial position in 

Indonesia as it is a way to develop education 

through developing the culture of reading and 

writing (Satriani, 2019). However, it is 

unfortunate that the level of interest in reading in 

Indonesia is relatively low. Based on a Program 

for International Student Assessment (PISA) 

survey, Indonesia's literacy rate is ranked 62 out 

of 70 countries. It means that Indonesia's position 

is still in the lowest group of several countries 

that also participated in the survey (OECD, 

2018). 

 

The environment plays a role in shaping chil-

dren's interest in reading. This is illustrated 

through the habits of parents who tell stories to 

foster children's interest in reading. Furthermore, 

the school environment or in this case the library 

is also able to have a significant influence on 

children's reading interest. Pinter (2006) said that 

children tend to care more about themselves so 

that they have their own imagination to have fun. 

This affects children's interest in reading which 

needs to be formed with a pleasant 

encouragement. There are two factors that cause 

the formation of interest in reading, the first is 

internal factors, including traits/talents, gender, 

education level, health condition, and mental 

state; the second is external factors (Soeatminah, 

1991) 

Children can start to grow their interest in 

reading through an interest in books, for exam-

ple, various types of books include textbooks, 

story books, and fairy tale books; the content and 

design of the book is full of pictures and colors. 

Along with the growth of interest in reading, the 

concentration of the child will also be formed, for 

example, when a child is given an interesting 

book, he will focus on reading it 

This concentration of reading activities 

will become a habit so that it can have a positive 

effect on school life and daily life. It is also nec-

essary to consider the needs of the books that 

children will read. This is done inseparable from 

the substance of reading as a gate of information 

and competence, so the suitability of the content 

will also affect children's interest in reading. 

Hsu (2010) report that to connect a tale 

with the audience, storyteller uses gestures, facial 

expressions, eye contact, and interaction. It 

makes storytelling interesting for the students. In 

the classroom, the teacher uses his/her gestures 

and voice to tell a story. The students physically 

engage to the activity by either smiling, staring, 

giving the teacher questions and answer on how 

storytelling is being understood and received. 

This study implied that story telling enable stu-

dents to engage in learning. Groeber (2007) 

found that, in using the storytelling, the teacher 

focuses on the message(s) of the story, and is free 

to use vocalization, language improvisation, cre-

ativity, and mimetic to convey a story message to 

his/her audience. This study suggests that story 

telling can be adopted as the scaffolding to im-

prove language learning. 

Some previous researches have focused on 

whether storytelling plays a role in developing 

specific sets of skills in foreign language, such as 

speaking and reading. In 2010, Hsu conducted a 

study on the use of storytelling technique to de-

velop students' speaking skill. The study was 

lasted for ten weeks with 50 native Taiwanese 

speakers’ students from grade four and five. The 

result showed that although there were no signif-

icant differences on students score were found 

between two groups during the pre-test, the result 

the post-test in storytelling group was higher than 

the other group. Hsu (2010) explained that this 

happened because in storytelling class, the stu-

dents did not only read and listen to the story pas-

sively, but they also had the opportunity to read 

and retell the stories in front of their friends. They 

practice the new sentence structures, and vocab-

ulary introduced by the teacher to them.  

Kim (2010) and Atta-Alla (2012) showed 

that storytelling is important to promote the de-

velopment of productive and receptive language 

skills. It is because storytelling provides the stu-

dents with the opportunity to work actively to en-

gage to the activity and use language skills in fun 
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and enjoyable situation. Storytelling is an activity 

to share the information from person to person 

and from one generation to the next generation, 

and has been used widely and thoroughly in edu-

cation (McDrury & Alterio, 2003). The use of 

storytelling in reading class is simple and practi-

cal. The stories are easily obtained from varous 

sources (Wajnryb, 2003). Storytelling has been 

used as a teaching technique the areas of early 

childhood education, higher education, teacher 

education, and nursing education. The use of sto-

rytelling gives some benefits for both teacher and 

students in English classroom. It can motivate 

students (Wright, 2008), help children in memo-

rizing words learned (Satriani, 2019), improve 

their vocabulary mastery (Widiastika, 2011), en-

courage children to learn English (Slattery & 

Willis, 2001), increase their moral value (Rusdi, 

2006), provide inexpensive media in teaching 

rich language experience (Wright, 2008), and en-

hance students' interest in reading (Slattery & 

Willis, 2001). Moreover, storytelling is catego-

rized as one of the teaching techniques that ena-

ble Asian EFL students in enhancing their read-

ing ability. Storytelling in elementary level has a 

positive impact on reading comprehension and 

that the curriculum can build around stories to 

gain more interest and comprehensible input to 

children (Al-Mansour and Al-Shorman (2011). 

Moon and Maeng (2012) claim that children in 

storytelling group improve their reading compre-

hension. The data showed that the students in sto-

rytelling class developed a more positive attitude 

towards the lessons and motivation.  It is in line 

with Safdarian and Ghyasi (2013) who found that 

storytelling has a positive influence in school 

achievement.  

Most previous studies focus on the effect 

of storytelling. However, there has been little dis-

cussion about the students' engagement and per-

ception of storytelling in teaching reading, espe-

cially to teach elementary school students in In-

donesia. Storytelling is a common choice for Ba-

hasa Indonesia lesson, but it is widely used in for-

eign language class. This study tries to fill the gap 

by implementing storytelling in teaching reading 

comprehension for children at an elementary 

school in Indramayu.  Drawing on the existing 

evidence in the literature, this research will ad-

dress the following questions: How is the stu-

dents' engagement of the use of storytelling in 

reading comprehension?  To what extent students 

engage in EFL reading comprehension via story 

telling? 

 During the past decades, numerous scholars 

have defined engagement in reading from a wide 

range of perspective which is considered multi-

faceted construct (Lee, Jang, and Conradi Smith 

2021; Unrau and Quirk 2014).  Following this, 

reading engagement can be sum up within four 

aspects.  The aspects are: (1) behavioural engage-

ment, such as time, frequency and effort in read-

ing (Guthrie, Wigfield, and You 2012), (2) cog-

nitive engagement such as willingness to exert ef-

fort and to persevere with reading (Guthrie, Wig-

field, and You 2012, 3) affective engagement 

which concerns the feelings and emotions (such 

as enjoyment or improved mood) that determine 

whether a child engages positively with reading 

or not (Cook et al. 2020), and (4) social engage-

ment which includes shared reading experiences 

and discussions, classroom ethos and social be-

haviours (Lutz, Guthrie, and Davis 2006). 

 As the reading skill are not the focus of this 

study and were not tested, reading engagement is 

a crucial predecessor to enhance reading compe-

tency (Afflerbach and Harrison 2017; Gambrell 

2011; Finn and Zimmer 2012). For example, if 

children read more frequently, exert more effort, 

experience improved emotions associated with 

reading and engage positively in social reading 

and learning activities in a classroom, it is logical 

that reading competency will improve over time 

(Baker and Wigfield 1999) 

 

METHODOLOGY 

 

Grounded in qualitative research with case 

study design, this study report how elementary 

students engage in reading comprehension via 

story telling. Data were derived from Classroom 

observation, questionnaires and interview pro-

vided qualitative data. Permission to conduct the 

study was approved by the head of the school at 

the research site. 
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Research Participants 

 

31 students aged ten to twelve were re-

cruited to take part in this study from the two 

classes at an elementary school in Indramayu, 

west Java on the basis of purposive sampling. 

This is included students in the first shift from 

7.00 a.m. to 9.30 a.m. on Saturday mornings. Fol-

lowing ethical protocols, before research com-

menced, the authors conduct a meeting with the 

participants explaining the research purposes and 

the benefits for the participants. After study 

briefing, they agree to participate in this study 

voluntarily. We also convinced to the partici-

pants that their data would be kept confidentially 

only for the research purposes.  

 

Research Procedure 

 

The study was conducted in four weeks in 

2022. Two English teachers in charge at two clas-

ses of an elementary schools in Indramayu were 

given training in storytelling techniques and took 

the role of storyteller for all session. The pictures, 

puppets, hand-out, and sign necessary for story-

telling sessions were prepared by the researchers. 

After being exposed to storytelling for four 

weeks, the researcher delivered the question-

naires and explained clearly what students were 

expected to do. Students looked through the 

questionnaires (Bahasa Indonesia version) to see 

if they had any questions. Then they were asked 

to complete the questionnaires in about thirty 

minutes. After that, six students were chosen pur-

posively to do an interview.  

 

Data Analysis 

 

Classroom observations were employed to 

answer research question number one. Each ob-

servation session recorded students' behaviors 

and researchers' comments in three stages: before 

the storytelling, while storytelling and after sto-

rytelling. The purpose of the observation sessions 

is to find out how engaged and interactive stu-

dents are during the storytelling sessions. Ques-

tionnaires and interviews were used to answer re-

search question number two about students' per-

ception on the use of storytelling in reading class.  

Table 1 provides a sample of the observation 

notes. In total, eight sheets of observation notes 

were collected.  

 

Table 1. A Sample of Classroom Observation 

Field Notes 

Stages Students' Partici-

pation 

Note 

Before 

Story-

telling 

- Students looked at 

a picture of an ani-

mal and guessed 

the name of the an-

imal 

- Students learned 

the vocabulary 

items related to the 

story: rabbit, tor-

toise, slow, fast, 

proud. 

- Students predicted 

the story while the 

teacher show the 

illustration  

- Most stu-

dents did 

not know 

rabbit and 

tortoise in 

English 

- Students 

gave a dif-

ferent story 

while look-

ing at the il-

lustration 

During 

Story-

telling 

- Students listened 

to the story atten-

tively 

- Students followed 

the sequences 

- Students mimed as 

if they were run-

ning when the 

teacher mimed the 

action of the rabbit 

and tortoise. 

- Students 

predicted 

the next 

verse cor-

rectly 

- Students 

were able 

to follow 

the teach-

er's story 

After 

Story-

telling 

- Students worked in 

pairs to tell a story 

- Students presented 

their stories to the 

whole class 

- Students 

were noisy 

when they 

practice 

  

 

 

 

FINDINGS AND DISCUSSION 
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This research aimed at explaining the stu-

dents' perception of the use of storytelling for 

teaching reading comprehension. To answer the 

question about students' engagement, classroom 

observation was used. The data of students' per-

ceptions taken from students' questionnaires and 

semi-structured interviews. 

 

 

The students' engagement with the use of sto-

rytelling for teaching reading comprehension 

 

Before Storytelling 

 

Before the teacher tell the story, she 

showed the students a series of pictures to arouse 

the students' attention. When the teacher asked 

the students to look at the pictures and predict the 

stories, they were excited. They were eager to an-

swer the questions about what is going on with 

the stories. The teacher asked the students to list 

the words they do not understand. The students 

felt engaged and ready to listen to the story. 

Showing pictures to children motivated them to 

predict and practice the language.  

 

During Storytelling 

 

Students follow the teacher instruction in 

question-and-answer sessions. The teacher asked 

the students to respond the story-lines. After that, 

the teacher asked them to work with their part-

ners to guess the nest part of the story. This ac-

tivity increased the students' attention. Next ac-

tivity related with switching the roles. It makes 

the students interested to tell the stories. The 

teacher moves around the class to help the stu-

dents. The students read the story and practice the 

language. This activity improved students' 

awareness of the story and affect their compre-

hension.  

 

After Storytelling 

 

The students retold and asked questions. 

The teacher asked the students to summarize the 

information to make sure that they understood 

the stories. The students expressed their likes and 

dislikes of the stories.  

 

The students' perception of the use of storytell-

ing for teaching reading comprehension 

 

The questionnaire consists of eight items. 

Each statement responds with five rating scales, 

namely Strongly Agree (SA) rates 5 Agree (A) 

rates 4; Neural (N) rates 3; Disagree (D) rates 2, 

and Strongly Disagree (SD) rates 1. The re-

searcher calculates the score of each statement 

from students' responses. Then, she found the 

mean by dividing the total score by the number of 

students. 

The table of the score percentage can be seen as 

follows.  

 

Table 3.1 Students' perception toward storytell-

ing 

N

o 
Statement 

Total 

Score 

Mea

n 

1 Reading skill is important 130 4.19 

2 

I like the implementation 

of storytelling in reading 

class 

127 4.09 

3 
My reading skill has im-

proved 
123 3.96 

4 

Storytelling activity has 

helped me to recognize 

my strength and weakness 

in reading 

127 4.09 

5 
Storytelling helps me 

learn new sentences 
127 4.09 

6 

Storytelling trains me to 

enrich my vocabulary in 

English 

132 4.25 

7 

The feedback from the 

teacher in the storytelling 

activity motivates me to 

learn 

126 4.06 

8 
Storytelling activities are 

very interesting 
126 4.06 

 

Shows the result of the questionnaire con-

sisting of eight items given to the students. State-

ment number one related to students' responses 
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about the importance of reading skills.  The mean 

score lies in the interval 3.40-4.19. It can be in-

terpreted that the students "Agree" that reading 

skill is important. Statement number two related 

to whether or not they like the implementation of 

storytelling in reading class. There were seven 

students who answer Strongly Agree (SA), 20 

students answer Agree (A), and four students an-

swer Neutral (N). None of the students answer 

Disagree (D) nor Strongly Disagree (SD). The to-

tal score of statement 1 is 127, and the mean 

score is 4, 09. The mean score lies in the interval 

3.40-4.19. It can be interpreted that the students 

"Agree" that they like the implementation of sto-

rytelling in reading class. In statement number 

three, it shows there are four students answered 

Strongly Agree (SA), 22 students who answer 

Agree (A) and eight students answer Neutral (N). 

None of the students answer Disagree (D) nor 

Strongly Disagree (SD). The total score of state-

ment 6 is 123, and the mean score is 3, 96. The 

mean score lies in the interval 3.40-4.19. It can 

be interpreted that the students "Agree" that 

their reading skill has improved. 

In statement number four, the total score 

of statement 9 is 127, and the mean score is 4, 09. 

The mean score lies in the interval 3.40-4.19. It 

can be interpreted that the students "Agree" that 

storytelling has helped them to recognize their 

strengths and weakness. Statement number five 

shows seven students who answer Strongly 

Agree (SA), 24 students answer Agree (A). None 

of the students answer Neutral (N), Disagree (D), 

nor Strongly Disagree (SD). The total score of 

statement 10 is 131, and the mean score is 4, 22. 

The mean score lies in the interval 4.20-5.00. It 

can be interpreted that the students "Totally 

Agree" that the storytelling helped them to solve 

their problems or learning difficulties.  

Statement number six shows nine students 

who answer Strongly Agree (SA), 21 students 

answer Agree (A), and one student answered 

Neutral (N). None of the students answer Disa-

gree (D) nor Strongly Disagree (SD). The total 

score of statement 13 is 132, and the mean score 

is 4, 25. The mean score lies in the interval 4.20-

5.00. It can be interpreted that the students "To-

tally Agree" that the storytelling helped them to 

enrich their vocabulary. Statement number seven 

shows five students who answer Strongly Agree 

(SA), 23 students answer Agree (A), and three 

students answer Neutral (N). None of the students 

answer Disagree (D) nor Strongly Disagree (SD). 

The total score of statement 14 is 126, and the 

mean score is 4.06. The mean score lies in the in-

terval 3.40-4.19. It can be interpreted that the stu-

dents "Agree" that the feedback from the lec-

turer in the storytelling motivates them to learn. 

Statement number eighth shows seven stu-

dents who answer Strongly Agree (SA), 19 stu-

dents answer Agree (A), and five students answer 

Neutral (N). None of the students answer Disa-

gree (D) nor Strongly Disagree (SD). The total 

score of statement 15 is 126, and the mean score 

is 4.06. The mean score lies in the interval 3.40-

4.19. It can be interpreted that the students 

"Agree" that the feedback from the lecturer in 

the storytelling helped them to find solutions to 

their learning problems in writing English. 

To summarize, a large population of chil-

dren's responses was for Agree, which means 

children responded positively to the impact of 

storytelling on their reading comprehension. 

Based on the findings of this part, it can be as-

sumed that storytelling supported the children's 

reading comprehension and motivated them to 

participate in storytelling activities and express 

their interests in stories.  

 

 

The students' perception of storytelling activ-

ity based on semi-structured interview 

The interviews with students were con-

ducted after they finished their reading class us-

ing storytelling. There were five topics are asked 

to the students. They are: (1) The effectiveness 

of storytelling; (2) the advantages of storytell-

ing; (3) Students' motivation in the storytelling 

activities; (4) Emerging problems throughout 

the implementation of storytelling activity; and 

(5) the roles of the teacher in reading class. 

 

The effectiveness of storytelling 

Drawing on the interview result, storytelling 

could help them improve their reading skill, as 

stated in the response below. 
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R: Tell me your experience in using storytelling 

in reading class so far. 

S1: I like it. It is like you tell the story of what you 

read to your friends.  

R: How do you perceive the effectiveness of sto-

rytelling for your reading improvement?  

S1: Storytelling helps me improve my reading 

ability because we need to read more than once 

and practice before we tell the story.  

R: Did storytelling help you to have a better un-

derstanding of the learning reading tasks?  

S1: storytelling makes me write and read more. 

It helps me to overcome my writing difficulty. 

The lecturer is showing us our mistakes and gave 

us comments that encourage us to read and prac-

tice more.   

 

The advantages of storytelling in reading class 

 

From the interview result, the students said that 

storytelling could help them improve their read-

ing skills, as stated in the response below. 

 

S6: Storytelling helps me to improve my confi-

dence in reading because have to understand 

what we read, discussed it with our friends and 

teacher about the story, and practice it. Reading 

is not something boring anymore. 

 

Students' motivation in storytelling activities 

 

Drawing on the interview result, the students said 

that storytelling could help them improve their 

motivation in reading, as stated in the response 

below. 

S5: Storytelling makes my class interesting. I 

love to read and retell the story to the class. 

S5: Storytelling motivates me to read more. 

 

The perceived problems in storytelling activ-

ity in reading class 

 

Based on the interview result, the students said 

that problems in storytelling class are often 

caused by limited time, students' self-confidence, 

and length of text as stated in the response below. 

R: Did you find any difficulties in the implemen-

tation of storytelling? 

S2: Sometimes, I did not know what to say be-

cause I am too shy.  

S3: I think the time is too short. I need more time 

to practice. 

S4: It is more difficult to understand if the text is 

too long.  

 

3.2.5 The roles of the teacher in storytelling ac-

tivities 

Based on the interview result, the students said 

that the role of the teacher in storytelling class is 

essential, as stated in the response below. 

 

S1: I like the way my teacher tells the story.  

S2: The way the teacher tells the story motivates 

me to read because I want to tell my own story. 

S3: The teacher gives us an example of how to read 

and tell what we read.  

 

The findings showed that the use of story-

telling in reading class helps the students to un-

derstand, remember, and use the vocabulary of a 

certain topic and a specific grammatical structure, 

in a given story. Storytelling contributes in im-

proving students' reading-comprehension of sep-

arate sentences. Time and continued language ex-

posure played an important role in students' pro-

gress of decoding a gapped paragraph and filling 

in the gaps with appropriate words, no matter 

what teaching methods were used. 

 

DISCUSSION 

 

This study aimed at answering two re-

search questions. The first goal was to explain 

students' engagement in implementing storytell-

ing in reading class. The field-note observation 

data showed that storytelling improves students' 

motivation in reading English stories. They were 

eager to follow the steps given by the teacher. 

The activity included showing the students pic-

tures about the story. Since the activity include 

retelling the story, the interaction between stu-

dents and teacher are high. The students asked 

questions to the teacher about the words that they 
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did not understand, and how to pronounce diffi-

cult words. Group activities were also made stu-

dents excited. They discussed about the stories 

with their friends with the help from the teacher. 

The result provides evidence about the students' 

engagement in storytelling class. The finding is 

in line with previous studies that can be found in 

the work of Vu et al. (2020) about students' en-

gagement and participation.  

The second research question is to explain 

the students' perception about the use of storytell-

ing in reading class. Findings from question-

naires and interview confirm that values of story-

telling are powerful to transfer belief and atti-

tudes.  The result of the questionnaires showed 

that most students response Agree for the state-

ments related with the use of storytelling in read-

ing class, which means children responded posi-

tively to the impact of storytelling on their read-

ing comprehension. Based on the findings of this 

part, it can be assumed that storytelling supported 

the children's reading comprehension and moti-

vated them to participate in storytelling activities 

and express their interests in stories.  

The result of the analysis of the student's 

perception of the effectiveness of storytelling 

shows that there is two perceived effectiveness of 

storytelling in reading class. They are improving 

their reading skills and overcoming reading dif-

ficulties. This finding supports the earlier study 

done by Ngoc Vu et al. (2020) who found that 

students' reading skills in storytelling class out-

performed the other class. It is also found that 

students responded positively to the storytelling 

activities. Lucarevschi (2016), and Wajnryb 

(2003) also explained that storytelling is consid-

ered to be an effective instrument to improve stu-

dents' motivation to learn language.  

Based on the interview result, the students 

said that storytelling could help them improve 

their reading skills. Reading the stories that the 

students like hopefully can make the students to 

love do the right things because it captures stu-

dents' attention and support. The content and 

meaning of stories are powerful enough to en-

gage students in the learning process, and to im-

prove their reading skills (Wajnryb, 2003). The 

same result also found by Yang and Wu (2012) 

who found that students in storytelling class per-

formed better that other class in four language 

skills (reading, writing, listening, and speaking), 

and their motivation is improved after being 

taught using storytelling.  

The next finding showed that storytelling 

could help the students improve their motivation 

in reading.  When the students enjoyed to read 

and retell the stories to their friends, they develop 

feelings of relaxation, develop active interaction, 

verbal skills and understanding as well (Ngoc Vu 

et al., 2020). Through storytelling, students can 

enjoy the beauty of courage, love, kindness, and 

the like. This finding is in line with Wajnryb 

(2003) also explained that storytelling is consid-

ered to be an effective instrument to improve stu-

dents' motivation to learn the language.  

There were some problems faced by the 

students in storytelling class. The students said 

that problems in storytelling class are often 

caused by limited time and students' self-confi-

dence. Another problem is related with the length 

of text. It is in line with Satriani (2019) who 

found that some challenges found in implement-

ing storytelling are students' proficiency and 

length of texts.  

The last finding revealed that the role of the 

teacher in storytelling class is essential for the 

students to enjoy and follow the activity. The 

teacher helps the students to stay focused and 

overall assists students' learning. For the teacher, 

preparing the storytelling in English class may 

take a lot of time and effort. However, when the 

teacher is familiar with the storytelling, it will be 

joyful for both teacher and students.   

 

CONCLUSION 

 

Regarding the practical implications of 

this case study, the findings on the students' en-

gagement ang their perception of the use of sto-

rytelling in improving students' reading compre-

hension have important implications for second 

and foreign English teachers, especially for the 

ones teaching English to young learners.  Story-

telling activities in reading class help enhance the 

students’ performance. Young learners need ac-

tivities that less stressful and can develop their 



Riwayat: Educational Journal of History and Humanities, 5 (1), 2022 

166 
 

reading and verbal skills in friendly atmosphere. 

Due to the fact that elementary students need 

time to understand and analyze and use the lan-

guage without thinking much about the rules, the 

use of storytelling provides learners with lan-

guage exposure. Storytelling creates a greater im-

pact for young learners because they will remem-

ber the vocabulary and meaning in the text. It 

provides elementary students with language ex-

posure in friendly atmosphere to acquire lan-

guage. Therefore, storytelling enriches students' 

vocabulary, as well as form some habits for for-

eign language learners. This nurtures learners' 

graduation to automaticity in using language and 

develops their reading comprehension. 

Since the study is only focused on reading com-

prehension, it is recommended that further stud-

ies can be extended to other language skills and 

areas.  Another limitation of this research is the 

small number of participants. It is necessary to 

conduct the research with more participants in 

different levels of education.  
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