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Abstrak: Artikel Pembelajaran pada hakikatnya merupakan proses interaksi antara peserta didik dengan lingkungannya, sehingga terjadi perubahan perilaku ke arah yang lebih baik. Hasil observasi yang telah dilakukan di SMA Negeri 10 Ambon pada mata pelajaran sejarah, diketahui bahwa hasil belajar kognitif pada peserta didik masih rendah, yaitu hampir 80% peserta didik mendapat nilai di bawah 60. Salah satu model pembelajaran yang mampu melatih peserta didik dalam mengatasi permasalahan tersebut adalah dengan menerapkan model Problem Based Learning (PBL). Penelitian ini bertujuan untuk menganalisis pengaruh penggunaan model pembelajaran PBL terhadap hasil belajar sejarah di SMA Negeri 10 Ambon dan menganalisis efektivitas penggunaan model pembelajaran PBL dalam meningkatkan hasil belajar sejarah di SMA Negeri 10 Ambon. Jenis penelitian ini adalah eksperimen murni dengan menggunakan pretest-posttest group design. Sampel dalam penelitian ini adalah peserta didik kelas X-B sebagai kelas eksperimen dan kelas X-C sebagai kelas pembanding. Hasil analisis data dalam penelitian ini menyimpulkan bahwa: (1) model pembelajaran PBL berpengaruh terhadap hasil belajar sejarah di SMA Negeri 10 Ambon; dan (2) model pembelajaran PBL efektif dalam meningkatkan hasil belajar sejarah di SMA Negeri 10 Ambon.Available online at http://jurnal.unsyiah.ac.id/
riwayat/







INTRODUCTION
Education has an important role in determining the progress of a nation. This is certainly understandable because the main thing that will support the progress of a country depends on the quality of existing education  (Marmoah et al., 2021). Through education, it is expected to be able to develop intelligent and competent generations to advance the nation (Asri, 2017). To be able to realize an education that is able to give birth to a smart and competent generation in an effort to advance this nation, educators are needed in this case are teachers who are professional, reliable, and competent in their fields.	
One of the efforts that can be done to improve the quality of education is through learning activities in schools. Learning activities are the most important activities in the overall effort to improve the quality of education (Mulyana & Kurniawati, 2020). This is because, through good learning activities, educational goals will be achieved, namely in the form of changes in student behavior (Mahanal et al., 2019). Learning activities in the classroom are the core of the implementation of education which is characterized by classroom management ac-tivities, the use of media, learning resources, the use of methods, and learning models. The learning process is not only centered on the teacher but must be able to bring out the involvement of students (Wahyudi, 2010). Placing students as learning resources means that students are individuals who must play an active role, not passively in accepting what is conveyed by the teacher.
One of the most important subjects is history. History learning has an important role in the formation of national identity and personality (Utami, 2019). Without knowing history, it is impossible for a society or nation to know who they are and how they became what they are today. History learning is expected to be able to build awareness, knowledge, insight, and values with regard to efforts to form the nation's character and instill cultural values. Through the contribution of history learning, it can shape character and moral assessment can also be carried out at this time as a measure of assessing the past so that it can be reflected in life (Sopacua et al., 2020). To realize this, it is necessary to have an educator figure in this case is a teacher who is proportional and competent in his field (Anggraeny & Khongput, 2022). It can be understood that quality teachers are those who are able to teach students effectively, in accordance with constraints, resources, and the environment.
Learning outcomes refer to students' learning mastery according to the minimum mastery standards applied by the school during the learning process. High learning outcomes are a description of the ability of students to master the material that has been delivered by the teacher (Sujana, 1989). The success or failure of the educational process depends a lot on the circumstances, abilities and level of development of students (Imam Gunawan, 2020). The quality of the process and learning outcomes of students is much influenced by the quality of teaching teachers, because learning outcomes are also indicators of teacher success in learning activities (Rusman, 2012). Thus the ability of teachers to teach has a reciprocal relationship with the learning outcomes obtained by students.	
However, the learning activities carried out were not as expected. The implementation of history learning has not been maximized. Classroom learning tends to be boring so that it has a bad impact on student learning outcomes. The learning process also has not provided facilities for students to learn more actively and independently by exploring the material to be studied. Activities that take place only in one direction, namely the delivery of information from teachers to students. The teacher is more pursuing the target material that must be completed without seeing the meaning of the historical material itself, so that history seems to study something abstract and rote without any relevance to everyday life.
Based on the results of observations made at SMA Negeri 10 Ambon, data was obtained that from 320 students who took the daily test there were 180 students who reached the minimum completeness criteria (KKM) with a percentage of 56.25%, and 140 students did not reach the KKM with a percentage of 43.75%. From the acquisition of the percentage score, it can be concluded that the average value of learning outcomes in history subjects has not yet reached the optimal level of success. If these problems are left unchecked, it will have a negative impact on the learning process.
The not yet optimal level of success of students in mastering the subject may be due to several factors, one of which is the use of the learning model used by the teacher that is not in accordance with the material presented and does not facilitate the diversity of student learning styles. The selection of the right learning model is one of the most important components in the learning process, because the teacher's accuracy in choosing the learning model will greatly affect the quality and success of the learning process (Aprido et al., 2020). Because the selection of an appropriate learning model can help students become active and able to work together in history teaching learning activities (Shoimin, 2014). Therefore, the author intends to provide a solution by applying a learning model that can attract the interest and attention of students, namely by using an active, inno-vative, creative, and effective learning model, including by applying the Problem Based Learning model.
Problem Based Learning learning model is a learning model that presents contextual problems so as to stimulate students to learn. The Problem Based Learning (PBL) model is one of the learning models that is considered appropriate in assessing a problem for students, and students are required to be able to solve problems in everyday life and then be brought into the scope of learning (Mer-gendoller et al., 2006). It can be generalized that teachers plays an important role in the implementation of the PBL model (Baysal, 2017). That is, the teacher acts as a guide for students when solving problems by providing ready-made completion steps. In the PBL model the teacher is required to facilitate discussion, provide questions, and help students to become more aware of the learning process.
In addition, the Problem Based Learning model requires students to work in teams to solve real-world problems. This is reinforced by Ackay's statement that the Problem Based Learning (PBL) model is a learning model that encourages students to know how to learn and work together in groups to find solutions to problems in the real world (Akçay, 2009). Arifin also stated that PBL is a learner-centered learning mo-del to learn, enable participation, and deal with solving situations in small group work during the learning process (Egi, 2020). PBL has the ability to train students in finding their own concepts based on real problems from life with investigative skills so that the model is the highest level model  (Mugla, 2011). So the Problem Based Learning learning model can further increase the activity of students in learning and increase cooperation with friends effectively and interact with teachers so that the classroom atmosphere will become more conducive to learning. Teachers act as facilitators while students are the center of learning.
This research is supported by various studies conducted by previous researchers. Among them is the research conducted by (Iing & Harni, 2020) with the title "Problem Based Learning Model in Integrated Thematic Learning towards Critical Thinking of students in Grade IV Elementary School". The results of this study indicate that there is an increase in learning outcomes.
      (Sigit, 2015) with the title "The Influence of Problem Based Learning Learning Models on Economic Learning Outcomes for Class X SMA 29 Jakarta" The results show that there is a significant influ-ence between the use of PBL-based learning models on economic learning outcomes for class X SMA 29 Jakarta.
Relevant research was also conducted by (Asmara, 2019), with the title "History Learning Becomes Meaningful with a Contextual Approach". The results of this study conclude that through history learning teachers can develop students' understa-nding of the past by conducting learning whose context can link the correlation between historical material and real situations around students, so that students can describe past events as in the lesson history.
Based on the research above, there is a relationship that is relevant to this study, because the research uses the PBL model with the aim of finding the effect of using the PBL learning model on learning outcomes. However, what distinguishes and has novelty value from previous research is that this study tested the effectiveness of the use of the PBL learning model in improving historical learning outcomes, especially in the matter of maintaining independence from Allied threats.From the background of the problems described above, this study aims to: (1) determine whether the Problem Based Learning learning model affects the learning outcomes of history in class X students at SMA Negeri 10 Ambon; and (2) Knowing whether the Problem Based Learning learning model is effective in improving history learning outcomes in class X students at SMA Negeri 10 Ambon.
RESEARCH METHODS
The method used in this study is a quantitative method with an experimental approach. The design used in this study was a pretest-posttest group design. The independent variable in this study is the problem based learning (X) model. The dependent variable in this study is the result of learning history (Y).
This research was carried out in SMA Negeri 10 Ambon City, Nusaniwe District in class X Social Sciences semester 2. This research began in May-June 2022. The population in this study was all students in class X SMA Negeri 10 Ambon, while the sample in this study was class X X-B as the experimental class and X-C as the compa-rison class with 32 students each. This study uses the Cluster Random Sampling tech-nique. This technique is a sampling method by selecting one or several groups at random by drawing lots. To get data on historical learning outcomes on strategy material to maintain independence from allied threats, the appropriate data collec-tion technique is to use tests. The tests given to the research sample amounted to 40 multiple-choice questions.
The data analysis technique used in this research is quantitative analysis tech-nique. Prior to the data analysis stage, the data analysis requirements were tested, namely the normality test and homogeneity test. After the test requirements are met, the next step is to analyze the average difference test of the independent sample t-test. The average similarity test is used to determine whether or not there is a difference (simi-larity) in learning outcomes after being given good treatment in the experimental class and the comparison class. The formula for the average difference test used is as follows.
t = 
                            (Sugiyono, 2015)
Notes:
: Average score of the experimental group
 : Average score of the comparison group
The statistical hypotheses in this study are:
 : ≤  : The average value of the learning outcomes of the experimental class students is less than or equal to the average value of the comparison class students' learning outcomes.
 :  >  : The average value of the learning outcomes of the experimental class students is greater than the average value of the comparison class students' learning outcomes.
The criteria for testing the hypothesis are accept Ho if thitung < ttabel (there is no effect of using the PBL learning model on history learning outcomes in class X students at SMA Negeri 10 Ambon, and reject Ho if thitung ≥ ttable (there is an effect of using learning models on history learning outcomes). in class X students at SMA Negeri 10 Ambon). After the average difference test was carried out, then to test the effectiveness of using the PBL learning model in improving history learning outcomes in class X students at SMA Negeri 10 Ambon, the N-Gain formula was used by (Sundaya, 2014), as follows
N – Gain =
Notes:

N-Gain : Normalized gain
Pretest : Average value of the initial learning test
Posstest : Average learning end test scores

The Gain index criteria are:
1. Score (g) ≥ 0.70 high category;
2. Score 0.30 ≤ (g) ≥ 0.70 medium category;
3. Score (g) > 0.30 low category.

To determine the effectiveness of the PBL learning model, the following formula is used.
Effectiveness = 
The criteria used to state the effectiveness of the PBL learning model in improving history learning outcomes can use the following criteria:
1. When effectiveness ≥ 1 then the PBL learning model is effective in improving history learning outcomes
2. When effectiveness < 1 then the PBL learning model is not effective in improving history learning outcomes

RESULTS AND DISCUSSION
The description of the data on student learning outcomes was carried out twice, namely the Pre-test was the initial ability possessed by students before being given treatment. While the posttest is the final ability possessed by students after the treatment is given. The results of the recapitulation of the average pretest and posttest scores can be seen in Table 1 below
Table 1. Average value of Pretest and Posttest
	Class
	Average

	Experiment
	Pretest
	57.72

	
	Posttest
	84.05

	Comparison
	Pretest
	56.80

	
	Posttest
	75.83



Table 1 above shows that the initial ability of students in the experimental class reached an average value of 57.72, while the final ability of students reached an average value of 84.05. For the initial ability possessed by students in the comparison class, the average score was 56.80, while the final ability possessed by students was 75.83. For more details, see figure 1 below.

	Figure 1. Diagram of the Pretest and Posttest Average Scores in the Experiment Class and Comparison Class
Based on the accumulation of statistical calculations using the normality test formula, the data shows the data value of 2 count > 2 tables. in the experimental class as well as the comparison class, the distribution is normal level with a confi-dence level of = 0.05 and degrees of freedom (dk) = n-1.

Description of Homogeneity Test Data
Based on the results of calculations using the homogeneity test value formula, the value of Fhitung < Ftabel is obtained. So it can be concluded that the data variance between the two groups, namely the experimental class and the comparison class, is homo-geneous. The results of the homogeneity test of the variance of the pretest and posttest at the level of confidence α = 0.05.
Description of the T-Test Sample Independent Average Difference Test
Based on the results of the normality and homogeneity test, it was found that the data in the experimental class and the comparison class were normally distributed and the data variance between the two groups, namely the experimental class and the comparison class, was homogeneous. Therefore, the next step is to test the hypothesis with the independent sample t-test test formula to determine the effect of the PBL learning model on history learning outcomes.
Analysis of the calculation of the t-test for posttest data using the t-test, the posttest value obtained a value of 3.80, where 3.80 is greater than ttable. Therefore, it can be concluded that the PBL learning model affects the learning outcomes of history in Class X students at SMA Negeri 10 Ambon (3.80 ≥ 2.00). The determination of the decision is based on statistical calculations at the confidence level = 0.05, and degrees of freedom (dk = 66).
Description of Effectiveness Test Data
Based on the results of calculations using the effectiveness formula, the results in table 2 are as follows.
Table 2. Calculation Results of N-Gain
	N-Gain
	Value (g)
	Category

	Experiment Class
	0.64
	Medium

	Comparison Class
	0.44
	Medium



Table 2 above shows that the N-Gain in the experimental class obtained a value of 0.64 in the "Medium" category, while the N-Gain in the comparison class obtained a value of 0.44 in the "Medium" category.
After obtaining the N-Gain value, the next step is to calculate the effectiveness of the PBL learning model. The results of calculations using the effectiveness formula obtained a value of 1.454. From the effec-tiveness test criteria it is stated that if the score obtained is more than 1, then the PBL learning model is declared effective in improving history learning outcomes in class X SMA Negeri 10 Ambon.
CONCLUSIONS
Based on the results of data analysis and discussion, it can be concluded several things as follows. (1) Problem Based Learning model has an effect on history learning outcomes in class X students at SMA Negeri 10 Ambon; and (2) the Problem Based Learning model is effective in improving history learning outcomes in class X students at SMA Negeri 10 Ambon.
SUGGESTION
Problem based learning methods should be used by history education teachers at the school, so that students are not bored with the monotonous learning model but must be adapted to the learning material to be taught. Can do re-research by viewing comparison of student learning activities with other learning methods
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