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THE INFLUENCE OF SELF-COMPASSION AND PEER SUPPORT ON ACADEMIC BURNOUT IN GRADE
XII STUDENTS OF STATE VOCATIONAL SCHOOL 9 SEMARANG
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Abstract: Academic burnout in grade XIl vocational high school students occurs due to academic pressure such as
internships, exams, and external projects. Untreated academic burnout can hinder students' ability to achieve optimal
learning outcomes. This study examines the influence of self-compassion and peer support on academic burnout in grade
Xl students of state vocational high school 9 Semarang. A multiple linear regression analysis was conducted on survey data
from 200 Grade XII students at State Vocational School 9 Semarang. Data collection used a modified academic burnout
scale from Setyaputri, a modified self-compassion scale from Sugianto, and peer support scale Sarafino and Smith's.
Results indicate that the simultaneous effect of self-compassion and peer support on academic burnout with a significance
value 0.000 and has an influence contribution of 41.4%, and the remaining 58.6% were influenced by other factors or
variables not included in this study. Both have a negative influence, meaning the higher the two variables, the lower the
academic burnout. This study recommends the need for programs to improve self-compassion and a supportive social
environment to improve student welfare.
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Abstrak: Akademik burnout pada siswa kelas Xl SMK terjadi akibat tekanan akademik seperti magang, ujian, dan proyek
eksternal. Akademik burnout yang tidak ditangani dapat menghambat kemampuan siswa mencapai hasil belajar optimal.
Penelitian ini bertujuan menguji pengaruh self-compassion dan dukungan teman sebaya terhadap akademik burnout pada
siswa kelas XII SMK Negeri 9 Semarang. Regresi linier berganda dilakukan terhadap data yang dikumpulkan dari survei
terhadap 200 siswa kelas XII SMK Negeri 9 Semarang. Pengumpulan data menggunakan skala modifikasi academic
burnout dari Setyaputri, skala modifikasi self-compassion dari Sugianto, dan skala dukungan teman sebaya dari Sarafino
dan Smith.

Hasil penelitian menunjukkan bahwa secara simultan terdapat pengaruh self-compassion dan dukungan teman sebaya
terhadap akademik burnout dengan nilai signifikansi 0,000 dan memiliki sumbangan pengaruh sebesar 41,4%, dan sisanya
sebesar 58,6% dipengaruhi oleh faktor atau variabel lain yang tidak termasuk dalam penelitian ini. Keduanya memiliki
pengaruh negatif, artinya semakin tinggi kedua variabel tersebut, maka semakin rendah akademik burnout. Penelitian ini
merekomendasikan perlu adanya program untuk meningkatkan self-compassion dan lingkungan sosial yang mendukung
untuk meningkatkan kesejahteraan mahasiswa.

Kata kunci: akademik burnout, dukungan teman sebaya, self-compassion

corresponding author: Novita Sari. Faculty of Psychology and Health, UIN Walisongo Semarang, Indonesia
E-mail address: 2107016021 @student.walisongo.ac.id

Submitted Reviewed Revised Accepted Published
19-01-2025 27-01-2025 12-02-2025 27-02-2025 28-02-2025

22



Introduction
Academic burnout is now increasingly

widespread, not only limited to the world of work but
also in education, especially in Vocational High
Schools (SMK) in Indonesia (Pamungkas et al.,
2023). According to Maslach et al. (2001), burnout
consists of three dimensions: emotional exhaustion,
cynical attitude, and decreased achievement.
Students often experience significant pressure in
the learning process, which includes physical and
psychological aspects, making them vulnerable to
academic burnout (Transiana et al., 2021).

Academic burnout occurs in students, and
one of the main factors is that the duration of
learning is too long (Hakim, 2004). This is related to
the full-day school system implemented in several
schools. Wahyudi and Ifdil (2020) found that
students in this environment are, in fact, more
vulnerable to experiencing academic burnout
compared to non-full-day schools. Vocational High
Schools 9 Semarang is one of the schools that has
implemented the full-day school system. The
implementation of the system creates an indication
that students in the school are at risk of
experiencing burnout.

Another factor that causes academic
burnout is curriculum change. Aprianti and Maulia
(2023) found that the curriculum changes that
occurred 11 times from post-independence until
2021-2022 also negatively impacted student
achievement because they had to continue to adapt
to the new system. Especially for students who
attend vocational high schools, the pressure comes
not only from the long learning system but also from
the demands to meet the competency standards of
vocational exams. The obligation to achieve
industry competency standards in practical exams is

a significant factor that triggers burnout (Astutik,

2023). Students feel pressured to master skills that
align with industry developments to compete in the
world of work. This pressure can cause emotional
exhaustion and decreased learning motivation
(Wulandari & Setyawati, 2020).

It is essential to pay attention to students'
mental health so that they can cope with academic
pressure. Strategies such as creating a pleasant
learning atmosphere and providing time for
recreation can help prevent academic burnout (Laila
& Affandi, 2024). Thus, attention to students'
psychological well-being is key to improving the
quality of education in vocational high schools
(Wahyuni, 2016). Academic burnout is a common
educational problem (Wulandari & Setyawati, 2020).
Research by Supriyanto et al. (2022) showed that
42.28% of students in Indonesia experienced high
levels of burnout, while 33.33% had low burnout,
and 14.63% did not experience burnout. In
Yogyakarta, research by Suwarjo dan Diana (2016)
found that 52% of students experienced high levels
of burnout.

Academic burnout is characterized by
emotional exhaustion, cynicism, and decreased
academic performance (Salmela-Aro et al., 2009).
Excessive  schoolwork pressure can cause
prolonged stress and hinder student learning
outcomes. The negative impacts include losing
interest in learning, passivity in class, and decreased
academic performance (Muna, 2021).

After the researcher conducted preliminary
research distributed to 35 grade XII students using a
psychological questionnaire regarding academic
burnout via Google form on March 18, 2024,
problems were found at SMK Negeri 9 Semarang.
This questionnaire revealed aspects of academic

burnout referring to the theory of Schaufeli et al.
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(2002), where this is characterized by problems in
three aspects, namely physical and emotional
exhaustion, cynicism, and reduced professional
efficacy. Preliminary research conducted by
researchers results showed that 62.9% of students
experienced physical fatigue, 80% felt sleepy in
class, and 91.4% often experienced headaches
when thinking about assignments. In addition,
88.6% of students felt easily irritated when many
tasks piled up. Aspects of cynicism were also seen,
with 74.3% of students being too lazy to do
assignments and 54.3% avoiding friends ahead of
exams. In the Reduce of Professional Efficacy
aspect, 57.1% doubted their ability to get good
grades, 82.9% of students felt unable to complete
assignments before the exam, and 91.4% felt
unable to study every day due to prolonged fatigue.

Through a psychological questionnaire
created by researchers regarding academic burnout
distributed to 35 grade XII students with a Google
form, factors were also found on how students
experience burnout at school. The results obtained
from the causes of academic burnout in students,
75% of students felt that the learning methods
provided by the school were less varied, excessive
assignments with short deadlines, difficult-to-
understand material and no guidance, a less
supportive learning environment, and inadequate
learning media.

In addition, the researcher also interviewed
one of the counseling teachers at Vocational High
Schools 9 Semarang City. Based on the interview
results, academic burnout is shown by behaviors
such as not being serious in preparing for exams
and playing more with cell phones in class. Many
students skip classes to go to the cafeteria or sleep

in the library. The counseling teacher explained that

academic burnout is caused by many academic
demands, including vocational competency exams
that require practicum every week. This double task
load makes it difficult for students to divide their
focus between competency exams and general
materials, contributing to an increased risk of
academic burnout. Indications of this burnout can be
seen in the physical and emotional exhaustion
experienced by students, as well as decreased
confidence in their academic abilities. Following the
theory of academic burnout explained by Yang
(2004), academic burnout is defined as
psychological stress experienced by students in the
learning process such as emotional exhaustion,
depersonalization, and feelings of low self-esteem in
academics which if not handled will lead to an
imbalance in the learning process.

Research has found that academic burnout
often makes it difficult for students to focus on
learning, which can even lead to deviant behavior
such as skipping school or feigning illness (Muna,
2021). The negative impacts include losing interest
in learning and decreased academic performance
(Muna, 2021). Academic burnout occurs due to non-
diverse  learning methods, a monotonous
environment, a non-variative learning atmosphere,
and a long-term stress or mental tension condition
(Hakim, 2004).

High levels of academic burnout cause
students to experience physical, cognitive, mental,
and emotional fatigue, which reduces learning
productivity. Cognitive fatigue can result in
overthinking, loss of concentration, and difficulty
making decisions (Vitasari, 2016). Factors such as
monotonous learning methods and excessive tasks
exacerbate this condition (Agustina et al., 2019). In

contrast, students with low academic burnout tend to
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have better academic performance and can develop
effective coping strategies (Amanda & Satiningsih,
2022).

Burnout is influenced by how individuals
deal with pressures and challenges (Maslach et al.,
2001). People with high resilience and clear life
goals can better cope with demands. Self-
compassion is essential in helping individuals deal
with stress by accepting pain as a natural part of life
without judgment, thus encouraging them to take
positive steps to improve the situation (Neff &
Germer, 2018). This attitude can improve well-being
and reduce the risk of burnout. Individuals with high
self-compassion can address failures and stresses
as natural in life, seeing them as opportunities for
growth (Neff, 2003; Lee & Lee, 2020). In the
academic context, self-compassion is protective
against burnout, helping students stay focused on
goals despite academic pressures (Laila & Affandi,
2024; Wati, 2022; Farisandy, 2023).

Self-compassion plays an essential role in
overcoming academic burnout. Individuals with an
unyielding attitude and clear life goals can better
deal with pressure (Maslach et al., 2001). Self-
compassion, an attitude of understanding and loving
oneself in the face of adversity, is associated with
reduced burnout, including academic burnout
(Coaston, 2017; Neff & Germer, 2018; Kemper et
al., 2019). Self-compassion helps students see
challenges as part of life and motivates them to take
positive steps (Neff & Germer, 2018). Thus, self-
compassion can improve well-being and reduce the
risk of burnout (Lee & Lee, 2020). Dev et al (2018)
explain that self-compassion is thought to prevent
burnout, which means that if a person has high self-
compassion in the subject, then this will also reduce

the level of burnout in the individual.

Social support plays an important role in
helping students face academic challenges.
According to Adicondro dan Purnamasari (2011),
social support expresses affection and care, which
can reduce negative emotions such as loneliness
and frustration. Interaction with peers, characterized
by friendship and empathy, can improve students'
(Solomon,  2002).

Friendships allow students to share experiences and

psychological ~ well-being
coping strategies, thus creating a sense of calm and
comfort (Fisher & Lerner, 2005). Research shows
that social support can reduce stress, burnout, and
trauma and improve life satisfaction and adjustment
(Gungor, 2019; Kim et al., 2017). Social support
creates a sense of calm and comfort through warm
relationships with people nearby, thereby reducing
psychological problems. Individuals with good social
and emotional stability can better face challenges
and develop their skills (McDonnell, 2014).

Peers become a significant source of
emotional support during adolescence, contributing
to individual development (Papalia, 2008). Social
support helps individuals cope with academic
pressure and overload (Schaufeli et al., 2002).
Jacobs and Dodd's (2003) research shows that peer
support can reduce students' academic burnout risk.
With adequate social support, individuals can better
face academic challenges and develop the life skills
needed to succeed in an educational environment
(Gungor, 2019). Research shows that social support,
including from peers and family, negatively affects
academic burnout, meaning that the higher the
social support, the lower the burnout experienced by
individuals ~ (Rayyan, 2022; Trimulatsih &
Appulembang, 2022; Lisyanti & Fajrianthi, 2023).

In addition, a research gap was also found,

namely an inconsistency in the results of research
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found by Krishnan and Vallikad (2018), who did not
find a significant correlation between self-
compassion and burnout, influenced by mindfulness
as a mediating variable. Likewise Andini's (2024).
study also found no significant relationship between
social support and academic burnout. This study
has uniqueness and differences from previous
studies, namely in determining the number of these
three variables has never been studied
simultaneously. In addition, this study focuses on
academic burnout among vocational high school
students in Semarang City, which is still rarely
discussed, especially regarding its impact on
students' psychological well-being and health.
Academic burnout is an important issue
that must be studied to improve the learning system
of vocational students. It can impact academic
performance and long-term mental health. This
study explores the effect of self-compassion and

social support on academic burnout.

Method
This research uses a quantitative design through

statistical numerical data (Sugiyono, 2019). This
study uses a causality approach to measure how
the independent variable plays a role in influencing
the dependent variable (Sekaran, 2006). The study
population consisted of class Xl students of State
Vocational School 9 Semarang, totaling 357
students, and the number of samplings using the
Slovin sampling formula with an error rate of 5%,
resulting in a minimum sample calculation of 188
respondents. Determination of the number of
samples in each class was adjusted to the
proportionate random sampling formula, where the
proportion was calculated according to the number
of subjects from each class; then, the final result of

the respondents in this study was 200 class XII

students.

However, before conducting the research,
the researcher had applied for a research permit
from the Central Java Provincial Education Office
Branch Office, Region I, to provide a research permit
at State Vocational School 9 Semarang. After that,
we continued to conduct research, in this research
data collection techniques were used using a Likert
psychological scale with four answer choices
distributed via online g-form to respondents. This
scale is made through modifications and constructs
based on various theories of the variables that have
been determined. The first measuring instrument,
namely the academic burnout scale, modifies the
initial Setyaputri et al. (2022) scale from 28 items to
22 valid items with a reliability of 0.883. The second
measuring instrument is the self-compassion scale
modified by Sugianto et al. (2020), which initially
ranged from 24 items to 17 valid items with a
reliability of 0.823. The third measuring instrument,
the peer support scale, is a measuring instrument
construct that is guided by the theory of Sarafino and
Smith (2011), which initially ranged from 32 items to
29 valid items with a reliability of 0.942.

This study uses data analysis through the
Assumption Test, which includes tests of normality,
linearity, heteroscedasticity, and multicollinearity. A
multiple linear regression test model was applied,
assisted by SPSS software version 26, to test the
hypothesis. The selection of multiple linear
regression hypothesis tests is used to see whether
there is an influence between independent variables
on dependent variables. The meaning of the
influence between these variables is the occurrence
of cause and effect between variables which is

commonly called causality.
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Results

Based on the demographic data, the respondents
came from four majors at State Vocational School 9
Semarang, namely Accounting and Institutional
Finance (30%), Office Management and Business
Services (28.5%), Online Business and Marketing
(28%), and Software and Game Development
(13.5%). The age of respondents ranged from 16-19
years old, with the majority being 17 years old
(63%). Based on gender, 10% of respondents were
male, while 90% were female. After that, the score
categorization data analysis is

Table 1.
Categorization of variable scores

Variable Category  Score Freq.  Percent
(%)
Academi Low <44 10 5.0
cBurnout  Middle 45-66 180 90.0
High =66 10 5.0
Self- Low <34 1 0.5
Compass  Middle 35-51 159 79.5
ion High =51 40 20.0
Peer Low <58 3 1.5
Support Middle 59-87 145 72.5
High =287 52 26.0

Based on the results of the analysis of the
score categorization of each variable, it is known
that academic burnout of class XII students of State
Vocational School 9 Semarang in the low category
there are 10 students (5%), middle category 180
students (90%), and high category 10 students
(5%).

The self-compassion variable is known in the
low category consisting of 1 student (0.5%), middle
category 159 students (79.5%), and in the high
category as many as 40 students (20%).

The peer support variable is known that in the
low category, there are 3 students (1.5%), the
middle category 145 students (72.5%), and the high
category (26%). It can be concluded that in these
three variables, namely academic burnout, self-

compassion, and peer support, the majority of class

XII students of SMK Negeri 9 Semarang are in the

middle category.

Table 2.
Normality Test

Variable Sig Description
Academic Burnout 0.200 Normal
Self-Compassion 0.200 Normal
Peer Support 0.200 Normal

The normality test using Kolmogorov Smirnov
was applied because the number of samples in the
study more than 50 samples.

Data is normally distributed when the test
results show a significant value (p>0.05), then the
data is considered normal as required (Sugiyono,
2019). The results of the data analysis from this
study showed that the significance value (p>0.05)
was (0.200>0.05), which means that the data from

this study was normally distributed.

Table 3.
Linearity Test
Linearity Deviation
from
Variable linearity  Description
Academic

Burnout * Self
Compassion 0,000 0.264 Linear
Academic

Burnout * Perr
Support 0,000 0.459 Linear

Linearity test can be seen from two values,
namely the first linearity value is said to be
significant if (p <0.05), this indicates a relationship
between variables explained using a linear model
(Azwar, 2019). It is known that the data from this
study, the two independent variables in the linearity
value show a value (p <0.05) which means that the
requirements for this value are met.

Furthermore, the second can be seen from
the Deviation from linearity value which explains

whether or not there is a deviation from the linear
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pattern. Data shows whether or not there is a
deviation from the linear pattern is known if the
significance value of the deviation from linearity
(sig> 0.05), thus we can state that the data is linear
(Azwar, 2019). The results of the data analysis of
this study show that each independent variable,
namely self-compassion and peer support,
produces a significance value of deviation from
linearity (p> 0.05) which means that the
requirements for the linearity test are met. So it can
be concluded that these two independent variables
have linear data.

Table 4.
Multicollinearity Test

Variable  Tolerance VIF Description

Self- 0.930 1.075 There is no
compassion multicollinearity.

Peer 0.930 1.075 There is no
Support multicollinearity.

Dependent Variable: Academic Burnout

The Multicollinearity Test aims to test and
determine whether a high or perfect correlation is
found between independent variables in a
regression model. If there is no relationship
between the independent variables, then the data is
said to be good. This test can be seen by looking at
the tolerance value and the variance inflation factor
(VIF) value. The test criteria can be seen if the VIF
value <10 and the Tolerance value> 0.01, then it is
stated that there is no multicollinearity (Ghozali,
2018).

Based on the results of the multicollinearity

analysis test in the table above, the tolerance value

Adjust R

Variable t B Sig. Square

Self -10.769 -0.734  .000 414
Compassion

Peer 2152 -0.093  .000 414
Support

Dependent Variable: Academic Burnout

for the self-compassion and peer support variables
is 0.9930> 0.100 and the VIF for the self-
compassion and peer support variables has a value
of 1.075 <10.00. These results indicate that there is
no multicollinearity in the independent variables,
namely self-compassion and peer support.

Table 5.
Hypothesis Test

The results of the hypothesis test on the self-
compassion and peer support variables showed a
significance value (p <0.05) which is (0.000 <0.05).
It is concluded that the self-compassion and peer
support variables simultaneously have a significant
effect on the academic burnout variable of class XlI
students of State Vocational School 9 Semarang.

The value of the Adjusted R square obtained is
0.414 or equal to 41.4%, which means that self-
compassion and peer support influence the
academic burnout variable (41.4%). The remaining
58.6% is influenced by other factors or variables not
included in this study.

The beta value of the variable self-compassion
-0.734 suggests that every 1% increase in student
self-compassion will reduce academic burnout by -
0.734. The beta value of variable peer support -
0.093 indicates that every 1% increase in peer
support will decrease academic burnout by -0.093.
These two variables produced in this study show a
negative direction of influence between self-
compassion and peer support on academic burnout,
which emphasizes that increasing self-compassion
and peer support can reduce the level of academic
burnout in class XII students of State Vocational
School 9 Semarang.

Discussion

In this study, it was found that self-compassion

and peer support had a significant negative effect

on academic burnout in class Xl students of State
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Vocational School 9 Semarang. A negative effect
indicates that the higher the self-compassion and
peer support, the lower the academic burnout, and
vice versa. The first discussion regarding the
influence of self-compassion on academic burnout
was also found in previous research which supports
this research that there is a negative influence of
self-compassion on burnout, where increasing self-
compassion can reduce the risk of burnout.
(Narimani et al., 2018; Farisandy, 2023; Laila &
Affandi, 2024; Nazari et al., 2024).

Descriptive data shows that students have
self-compassion in the middle category. Neff (2011)
stated that students with middle levels of self-
compassion still need improvement. This is because
they are often still trapped in self-critical attitudes,
feel isolated, and tend to exaggerate their problems
and emotions when facing difficult situations. The
level of self-compassion of students in the middle
category is influenced by the characteristics of their
development as adolescents.

According to Neff et al. (2007), factors
influencing self-compassion include gender, culture,
age, personality, and parental roles. Women tend to
have lower self-compassion because they criticize
themselves more often (Neff, 2011). In addition,
secure attachment with parents increases self-
compassion in children (Neff & McGehee, 2010).

Self-compassion helps reduce stress, anxiety,
and burnout in students by presenting a more
positive attitude in the face of challenges (McEwan
et al,, 2018; Han & Kim, 2023; Lysiak et al., 2023).
Individuals with high self-compassion are more
resilient, have better mental well-being, and can see
failure as an opportunity to learn (Wati, 2022; Neff,
2003).

Adolescence often brings about various

problems, such as low happiness, motivation, and
negative emotional tendencies due to environmental
pressures and physical changes. This can disrupt
the adolescent development process, increasing the
risk of stress, depression, and self-blame (Neff,
2009; Batubara, 2016). To overcome this,
adolescents must have various abilities, such as
self-awareness, stress management, and the ability
to make peace with themselves (Masturi, 2010;
Berking et al., 2008). Self-compassion is important
because it can help adolescents manage negative
emotions, face challenges, and improve well-being
(Neff et al., 2007; Bluth & Blanton, 2015).

Self-compassion allows adolescents to see
failure as a learning opportunity, reduce anxiety,
and increase life satisfaction and academic
achievement (Breines & Chen, 2012; Neff et al.,
2005). Individuals with high self-compassion are
more resilient, happy, and able to accept
themselves  fully, while low self-compassion
increases the risk of depression and perfectionism
(Ferrari et al., 2018). Factors such as academic
pressure, social adaptation demands, and
environmental criticism also affect adolescents' self-
compassion (Triana, 2019). Therefore, it is
necessary to foster self-compassion to support
positive development.

The second discussion also found that there
was an influence of peer support on academic
burnout in class Xl State Vocational School 9
Semarang students. A negative influence was
found, which means that the higher the peer
support, the lower the academic burnout
experienced by students. Conversely, if the support
is low, then academic burnout increases. Research
shows that social support negatively influences

burnout, such as in college students and students
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(Andi, 2020; Lisyanti & Fajrianthi, 2023; Rayyan,
2022).

Almost all students have a level peer support
in the middle category. According to Fagih (2020),
middle social support indicates that a person does
not always receive help, recognition, attention, or
appreciation from others. In addition, the individual
also often feels less appreciated or considered
important by the environment around him. Factors
of peer support effectiveness include type of
support, closeness, compatibility with personality,
intensity, and timeliness (Cohen & Syme, in Rozsy,
2018).

Academic burnout is caused by external
factors such as task load, high pressure, lack of
social support, ineffective parenting, and low
socioeconomic status (Lin & Yang, 2021). Limited
resources also play an important role (Charkhabi et
al., 2013). Schaufeli dan Buunk's (2002) states that
a supportive learning environment helps reduce
burnout. Social support reduces stress, strengthens
confidence, and minimizes burnout (Maslach et al.,
2001; Lee & Ashfort, 1996). The support involves
positive social relationships, overcoming negative
emotions, and improving mental well-being (Gibson
in Novianti, 2008; Boren, 2014).

Positive social support helps prevent burnout
by providing emotional support, advice, and
encouragement (Kim et al., 2017; Ye et al., 2020).
Peers play an important role in social development,
improving cooperation, social skills, and stress
management (Askar & Novratilofa, 2017; Santrock,
2012). Social support from peers also increases
motivation and confidence and helps manage stress
and eustress (Sharma, 2012; Kupriyanov &
Zhadanov, 2014). This support reduces negative

feelings, improves psychological well-being, and

helps individuals overcome challenges (Solomon,
2002; Khan et al., 2021). Conversely, low support
can reduce self-confidence and achievement
(Kusumiati & Huwae, 2021). Good social support
contributes to increased motivation, academic
achievement, and psychological health (Gungor,
2019).

Individuals with high social support tend to
have better psychological well-being (Szkody et al.,
2020). Academic burnout occurs due to a lack of
social support, excessive academic demands, and
lack of rest time (Sari, 2023). Positive social support
from parents, teachers, and peers helps students
maintain focus, manage stress, and increase
motivation  (Putri, 2016). A good learning
environment, including teacher support, prevents
burnout (Maslach & Laiter, 2001; Kim et al., 2017).
Support from school is more influential than family
or peer support (Chu et al., 2010).

It was found that self-compassion and peer
support influenced academic burnout in class Xl
students of State Vocational School 9 Semarang
with a contribution of 41.4%; factors outside this
study influenced the rest. Factors causing burnout
include busy schedules, excessive tasks, and
monotonous teaching methods (Rahmasari, 2016).
Positive social support and self-compassion can
reduce  burnout by  improving  students'
psychological well-being. Self-compassion helps
students cope with negative emotions and
academic failure (Neff, 2011). In addition, social
support from peers also improves students'
psychological well-being and reduces stress (Eva et
al., 2020).

Conclusion
The results of the analysis in this study indicate

that the hypothesis is accepted that overall there is a

significant negative influence between self-compassion
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and peer support on academic burout in grade XII
students of state vocational school 9 Semarang. This
influence means negative if the self-compassion and peer
support owned by students are high then academic

burnout will decrease and vice versa.

Based on the study's results, students should
increase self-compassion and pay attention to peer
support to reduce academic burnout. The findings of this
study can be used by schools and counseling teachers to
create a learning environment that supports student well-
being through the evaluation of learning systems, self-
development programs, and strengthening social support
through peer mentoring activities and counseling services
that can help students face academic challenges. Schools
can also design policies that pay attention to student
mental health to prevent academic burnout. Longitudinal
studies to track self-compassion and burnout over time. In
addition, it can be applied qualitative research for deeper
insight into students’ experiences.
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